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Abstract

This study examined the vocational training programme of the National Open Apprenticeship
Scheme (NOAS), a vocational skill devel opment (VD) programme of the National Directorate
of Employment (NDE) in Nigeria for equipping the unemployed youths and adults with
required skills for employability. Specifically, the study (i) examined methods used by the
master-craft trainers to train adult trainees under their apprenticeship; (ii) investigated
whether the adult trainees are equipped with appropriate job skills that will enable themto
be self-employed/reliant or secure wage employment; and, (iii) found out whether the adults
trained under this scheme eventually become self-employed/reliant or secured wage
employment. The study used case study research design. The population for the study consisted
of apprenticeship trainees, ex-traineesand master-craft trainersunder the NOAS. Thesample
comprised 10 trainees and 10 master-craft trainers drawn using simple random sampling
technique, and 10 ex-trainees sel ected through snowbal ling sampling method. Theinstruments
were semi-structured interview guide and direct observation. The data collected from oral

interviews and direct observation were qualitatively analyzed using interpretive content
analysis. The study employed experiential andragogy model developed by O’Bannon &
McFadden (2008) as its framework. The results showed that the trainees/ex-trainees were
trained through verbal instruction, observation, and imitation among other methods. The
trainees responded that they liked the vocation for which they are being trained and the
results also showed that 7 out of the 10 ex-trainees practiced the trades for which they were
trained. It was concluded that the methods used were andragogically effective and the
programmes were good enough to meet the job/trade expectations of the trainees. However,

the number of beneficiaries of the NDE’s NOAS was too small in enormous Nigeria’s

population. Among others, it was recommended that there should be more awareness on the
veritableness of VSD as an alternative means of socioeconomic sustenance.
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Introduction

One of the common factors exacerbating unemployment rate, especially in devel oping countries,
and Nigeriain particular islack of employable skillsamong young adults (Emeh, 2012; Ibikunle,
Orefuwa& Mafo, 2019). Redizingthis, the Federa Government of Nigeriaestablishedin 1986 the
Nationd Directorateof Employment with the primary mandate of empowering and equipping youths,
through vocationd training, with relevant employable/marketable skillsthat will andioratejoblessness
and unempl oyment among them. Despite thisand other governmenta and non-governmenta efforts
at tackling the problem of unemployment inthe country, therate of unemployment isstill very high.
TheNationa Bureau of Statistics (NBS) (2017) reported that the number of peoplewithinthe
labour forcewho are unemployed or underemployed increased from 13.6 millionand 17.7 million
respectively inthe second quarter, 2017 to 15.9 million and 18.0 millionin thethird quarter of
2017. According to James (2021), the number of unemployed Nigeriansiscurrently standing at
23,187,389; it was further reported that a combination of both the unemployment and
underemployment ratesasat first quarter 2021 amounted to astaggering 56.1%. Thus, andternative
way out of thismenaceisfor youthsto seek to be sd f-empl oyed/self-reliant. However, many young
adultsdo not haverequired skillsfor vocationd/entrepreneuria credtivity and self-rdiance. This,in
part, accountsfor high rate of crimesand youth restivenessin the country.

Inaddition, in Nigeria, asin most devel oping countries, going to school iswithaview to
securing paid employment (white-collar jobs) and live abetter life. Stemming from the colonial
system, educationinAfricahasbeenmagorly liberal. Parentsand children alike place morevaueon
going to school and obtaining educational certificatesfor glamorousinterestsand for placementsin
prestigious positionseither in civil service, firmsand industriesor in politics. Continuousrisein
popul ation of school children and the consequent mass production of school leaversboth at secondary
school and tertiary level shave madejob opportunitiesin the country insufficient. Al so, theadvent of
informati on and communi cation technol ogies (ICTs) hasmadeany individua who lackstechnica
skillsunemployablein the current technol ogy-driven economy. Roche (2016) observed that the
knowledge and skillsacquired in childhood and youth will not sufficefor an entireworkinglife.
Thus, thereisneed for youthsto always upgrade and update their knowledge and skillstoremain
employable.
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Theresultant effect of lack of skillsistantamount tolack of employment opportunitiesfor
theyouths. Thisbad situationisfurther worsened since many of these school leaverslack practicd,
functional and relevant job skillsfor thefew available empl oyment opportunities. Amasa (2011)
observed that the reason for high rate of unemployment in Nigeriacould bethat either the youths
aretrained without saleable skillsor they are graduated with adequate skillsbut without jobs created
for them. Thisobservation truly depictstheplight of Nigerian youths. Nationa OpenApprenticeship
Scheme (NOAS) aimsat correcting and safeguarding the society against thismenace.

TheNationa Directorate of Employment (NDE) throughitsVocational Skill Development
(V SD) programme provides opportunitiesfor the unemployed and unskilled school leaversand
graduatesto learn and acquirerelevant job skillsthat will equip them for gainful employment or
become sdf-reliant by establishing their own trades. Thisthen necessitatesthat thetraineeslearn
and relearn somenew job skills. How do thetrainers engage by the NDE train thetrainees? What
arethe pedagogica and theandragogical methodsused intraining them?What transformation and/
or re-orientation do the trainees havein the process of training? These, among other issues of
concern arethecrux of thisstudy.

Education has been widely defined asthe process of acquiring knowledge and skill from
the cradleto thegrave. A mg or component of education systemthat alowslearning from cradleto
graveisadult education. Adult education providesopportunity for peopleafter theinitia educationto
upgradeand updatethe r knowledge and skill sto copewith theever-emerging changesin every facet of
lifeendeavours Not only this, adult educationa o providesavenuesfor remedy of whichever shortcoming
orincompetenceof theinitia education. Through adult education, individua sseek opportunitiestolearn
or acquirenew and rd evant knowledgeand skillsthat will makethem rdlevant and functiond invarious
jobareas. Hence, adult educationisaninevitablecomponent of lifd ong learning.

Many unempl oyed youths have mentality that securingwhite-collar jobsistheonly way out
of unemployment. Even onewho engagesin personal trade or vocation does not consider him/
herself employed until he/she securesa(salary/wage) paidjob. Thisset of school leaversneedto be
transformed in their thinking and mentality. Many of them because of glamour associated with
certificatesacquired from school sand coll eges detest gpprenti ceship, especidly for vocationd skills.
It iserroneously believed that vocational and technical educationisfor lessintelligent and less
academicaly brilliant individua s (Edokpolor & Owenvbiugie, 2017; Obiora, 2021). Intelligence
and brilliance arerequired in every areaof human endeavoursfor successand productivity.
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Andragogy influencesthewaysinwhichindividuasthat areregarded asadultsaretreated
inaneducationd or atraining programme. Experientid learninginfluencesthedeve opment of training
plansandlearning activitiesfor adults. Thisstudy ismainly premised on themodel of experientia
andragogy by O’Bannon & McFadden (2008). According to them experiential andragogy is effective
for building non-traditiona adult experientia learning. TheV SD programmesof theNDE isinform
of gpprenticeshipwhichismgorly through aprocess of experientia learning. Accordingto Knowles,
Holton, & Swanson (2012), learning essentidly ischangeresulting from experience. Knowleset al.
(2012) & McMahon (2015) reiterated that | earning i sthe act/process by which behaviourd change,
knowledge, skillsand attitudes are acquired. Root (2017), conceived experiential learning asa
training method that empl oysashared immersive experiencethat isadirect metaphor for aset of
chalengescommonly faced intheworkplace. According to him, theexperiencerequires participants
to solveaproblem or achieveacommon goa by using newly learned skillsand behaviours.

Thus, the experiential andragogy programme as propounded by O’Bannon & McFadden (2008)

hassix stages. Theseare:
i.  Moativation
ii. Orientation
jii.  Involvement
iv. Adivity

V. Reflection
vi. Adaptation

Orientation

Figure 1: Experientiad Andragogy Modd of aNon-Traditional Experiential Learning Programme
(Source: O’Bannon, T. and McFadden, C., 2008, p. 26)
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The processas depicted by the Figure 1 above formsacontinuum with one stage running
into the next. At the stage of motivation, O’Bannon & McFadden (2008) believed that the motivation
to participatein learning experiencesmust comefromwithinthelearner. TraineesintheNOAS are
young school |eaverswho had been jobl ess/unempl oyed/underempl oyed and have enrolled for
V SD tofind away out of joblessness. Some of them might have been self-motivated to enroll with
the NDE by being tired of their jobless situation. Some might have been encouraged by parents/
guardiansor friends. For anything of purposethat humansdo, thereisamotivating factor either
intrinsically or extrinsically (Cherry, 2020; Sennett, 2021). O’Bannon & McFadden (2008) observed
that intrinsic motivation givesthelearner apersond reason for participatingin, and learningfroma
non-traditiond experientid learning programme.

At theorientation stage, learnersareintroduced to the nature of learning/training programme.
Orientation isa so thetimeto introduce learnersto the concept of experientia andragogy. The
trainer needsto guideadult traineesto new style of learning. Thethird stageisinvolvement. Here,
trainees need to have persona understanding of why they are undergoing thevocationd training so
that they can becomeinvolved in planning their experience. Theinvolvement stlageincludestrainees
developing goal s and objectives, both on a personal level and asagroup. At the activity stage
experiential learning processcan either be active or passive, involveonelearner, small groups, or
the entire group, and can either belong or short term. Here, trainees should bewell guidedin all
training activitiesthey areinvol ved because s mply participating in an activity does not necessarily
lead to learning, as some activities may be “mis-educative” — meaning that the learner leaves the
activity with negative feelings that can lead to a lack of sensitivity in future activities (O’Bannon &
M cFadden, 2008). The stage of reflection providesan opportunity for thelearners(asindividuals
and agroup) tolook back on aspecific activity or the experienceto-date, and extract meaning from
it. Thisstagedlowsalearner to gaininsight and bring cohesion to the group.

Adaptation stage completesthe cycle. Thisprovidesan opportunity for individuasto come
to termswith the experiencesthey have had during the programme. The adaptation stageisaso the
timefor facilitatorsto work with thetrainees/l earnersand hel p them find waysto expresswhat they
have experienced, both mentally and physically. At this stage, thelearners consider how they will
apply what they have learned to future experiences. Thisisahallmark of adult education and
learning —immediate application of knowledge/skills acquired to real life situations to solve current
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challenges. O’Bannon & McFadden (2008) concluded that the development of the experiential
andragogy model ispropounded for practical usein non-traditional experiential learning settings,
particularly in programmesdesigned for adult learners. In this, NDE vocationd training schemefits.
Inthesamevein, theory of transformativelearning propounded by Jack Mezirow inthelate 1970s
isthesecond theory underpinning thisstudy. It emphasi zed recognition, reassessment, and modification
of thestructures of assumptions and expectationsthat frame our tacit pointsof view and influence
our thinking, beliefs, attitudesand actions (Mezirow, 2009). Asatheory, transformativelearningis
an act that individuals conduct in order to be more self-motivated, self-governing, rational,
collaborative, and emphatic (Lavrysh, 2015). Itisvirtually impossible to be sel f-employed and
successful inany persond enterprisewithout being salf-motivated and self-governing.

Love (2020) described transformative learning asteaching for change. Thus, Mezirow
(2012) urged teachers/trainersof adultsand adult learnerstowardstransformation, asboth of them
are learners and objects of change. According to Carter (2017) transformative learning is an ‘opening
up’ to new experiences. Magro (2009) and Cranton (2012) advised adult educators to reflect on
their teaching, and tacticsto employ in the classroom and workshop such as mentoring and art-
based projectsthat may lead to transformation. Thus, Cranton (2012: 9) viewed that:

Any technical skill has the potential to lead to transformative learning. As

adult educators, we need to be aware of these possibilities, recognize the

moment they exist, and do our best to challenge and support learnersasthey

move into a different realm of learning.

Both Magro (2009) and Cranton (2012) acknowledged that vocational and technical
education can and should beaplacefor transformation. The economic and industrial needsof the
modern soci ety enforce education towardstechnically oriented graduateswho will meet up today
labour markets demands. Education institutions should train and graduate expertsto conform to
economicinterests. Congtantly, transforming soci ety demands providing vocationd training according
totransformativelearning principles. Implementing transformativelearningintraining programmeis
important becauseit enhancestherate at which trainees acquirethe necessary skillsthat culminate
intother transformation.

Thisstudy determined the andragogicd veritablenessof the NOASin Nigeria. Specifically,
thestudy;
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Examined andragogical and pedagogica methodsused by thetrainersto train adult trainees under
their apprenti ceship; investigated whether the adult trainees are equi pped with relevant job skills
that will enablethem to be sdf-employed/reliant or securewage employment; and find out whether
theadultstrained under the scheme utilisethe skill sacquired to establish their own trades/vocations

or securewage employmen.

Resear ch Questions

Inview of the stated objectives, thefollowing research questionswererai sed:

i.  What aretheandragogica and pedagogica methodsused by thetrainerstotrain adult trainees
under their apprenticeship?

ii. Arethetraineesbeingtrainedfor jobsthey desireto do after their training?

iii. Dothegraduates of NOAS utilisethe skillsacquired to establish their own trades or secure
wageemployment?

M ethodology
Thisstudy used case study research design. Thepopulation for the study cons sted of apprenticeship
trainees, trainersand ex-trainees of theNOASin all the NDE approved vocationd training centres
inOsun State, Southwestern Nigeria. Through purposive sampling technique, tenvocationa training
centres most frequently patronised by the NDE out of the 145 registered centres were chosen,
while the trainers (master-craft person) in each of the selected centres (each centre has a master—
craft person) were a so chosen. In addition, ten trainees and ten ex-trainees of the NOAS were
chosen through snowballing sampling technique. Twoinstruments: Key informant Interview Guide
(K11G), and Observation Checklist were used to collect datafor the study. The purposeof using
these two researchinstrumentswasto achievetheaim of triangulation. Triangulation enablesa
researcher to devel op acomprehensive understanding of phenomena (Patton, 1999).
Theresearcher obtained officia permissionfromthe NDE to conduct interviewswith trainees,
ex-traineesand trainersunder the NAOS. At the point of theinterview, the researchersexplained
the purpose of theresearch to each of the participantsand obtained oral consent from each of them.
Theinterviewswhich were conducted in the English language weretape-recorded and transcribed.
The participantswere numbered 1-30: traineeswere numbered 1-10; trainerswere numbered 11-
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20, while ex-traineeswere numbered 21-30. Al so, traineeswere coded Tel - TelO; trainerswere
coded Tr1l - to 20, while the ex-trainees were coded ExTe21- to 30. The responses of the
participantswere then quoted corresponding to their respective codes. The Datawere analysed
using interpretive content analysis.

Resultsand Discussion of Findings

Inthissection, the researchers provide answersto the research questionsraised for the study as
well asdiscussion of findings. Theresultsand the discuss on were combined together sincethekey
responses of the participants were quoted directly in thediscussion of findings. Thisisto avoid

verbosity and to limit number of wordsaswell aspages.

Resear ch Question One: What arethe andragogica and pedagogica methodsused by thetrainers
totrain adult trainees under their apprenticeship?

Theresponses of thetrainees and ex-trainees (participants) showed that both theory and
practica methodswere used to train them. For instance, thetypica responsesfrom the participants
were: Te 2, 4 and 7, ExTe 22, 25, 26, and 27: ‘We have theory and practical sessions. We
write notes and sketches during theory and practical sessions. Our trainer always gives us
verbal instructions intermittently in the workshop.” Te 8, said: ‘Our Master teaches us theory
on how to use soft and hard wares in photography. We take notes and watch documentaries.’
Te10for interlocking also responded that: “We learn by doing. Our Master teaches and explains
to us the quality and quantity of materials (sand, cement) to use for molding. e know how
to set the interlocking by doing it together’. For barbing, Te6 said, ‘I learn majorly by watching
and observing my Master as he barbs for customers’.

Theresearchersindeed observed that thetrainersgave verbal instructionstotraineesinal
the centresvisited. Thetraineeswere seen standing and clustering around their trainersduring
training sessionsafter which they woul d be asked to do what they had been instructed and shown.
Many of thetraineeswere d so observed to be busy with varioustasksand work activities assigned
them by their masters. These conform to the method of apprenticeship/training, which involves
learning from the master by imitation, recitation, imagination and repetition of the master’s
performances (Amasa, 2011). Abadzi (2016) corroborated Amasa(2011) by saying that trades,
traditionadly, are passed down to traineesthrough observation, gpplication, feedback and correction.
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Accordingtothetwo trainer-fashion designers, Tr 3and 7, their methods of trainingincluded
‘patterning and free-hand’ methods. Patterning method was explained to involveusing large paper
to draw, draft, sketch, and cut the paper into shapes and designs and place the cut paper on the
clothto cutit into the actual designto besewn. Onthe other hand, free-hand method entail sdirect
cutting of thematerial into the sizesand designsintended. One of them Tr 7 narrated: ‘I train my
traineesto draw, draft and sketch the design, cut it out and place it on the cloth and then cut
the cloth out into the desired sizes and designs’. The patterning and free-hand methods of training
aregood asthey can engender creativity among thetrainees. According to Cohrane, et. al. (2014),
creativity thrivesin an atmosphere that is supportive, dynamic, and receptiveto new ideasand
activities. They believed that |earning environment should encourageinteractions between learners
inwhich action and reflection are carefully counter-balanced, open-ended periods of play and
‘blue-sky’ thinking alternate with goal-oriented problem-solving. Some other centres visited did not
have clearly defined methods of training but thetraineeswere seen observing and doing somework
activitiesastheir master-trainers assigned them.

However, it was observed that in all the centresthe training procedures have no strict
structures. Instructionswere given based on the aspects of vocation being handled and subsequent
emerging issues. No strict step-by-step or hierarchical arrangement of topics of discussion.
Instructionswere on as-the-need-arises mode.

Research Question Two: Arethetraineesbeing trained for jobsthey desireto do after their training?
Theseresponsesfrom respondents showed that they were being trained for jobsthey desired to do
after their training.

All thelO traineesresponded that they liked and were satisfied with the vocational skills
they wereacquiring, for instance, Te1-10 said: ‘I like my job’, ‘I am satisfied with job skills I am
acquiring’. Five of thetrainees, Te 2, 3, 5, 6, and 10 confessed acquiring vocational skills as
‘remedy’ to their lack of employable (practical/technical) skills despite their levels of education.
They had finished school up to three years beforethey decided to acquire vocationa skills, which
they believed, according to them, would enhance ‘my employability or self-employment’. They
responded ‘1 do not like being an artisan because people look down on them’. They said that
they initially detested being artisans because artisans are viewed as being the peoplethat areless
intelligent for forma schooling and academicwork. But now, according to them, they haveredised

9



UNILORIN JOURNAL OF LIFELONG EDUCATION 6(1) 2022

otherwise and they would gladly earntheir living through artisanship. *Artisanship is now reigning
in the society and | am glad to be one’

Other fivetrainees said that they have passion for thevocation they are being trained for.
They confessed vocationa artisanship had been their dreams and that it is now becoming more
relevant inthe current dispensation whenwhite collar and blue-collar jobs are not easy to come by.
Thus, dl thetraineesarevery optimistic of being gainfully employed/sdf-employed after their training.

Resear ch Question Three: Do the graduates of NOA S utilisethe skillsacquired to establish
their own trades or secure wage employment?

Theresearchersused the observation sheet to answer thisresearch question. Wevisited
theworkshop of the NOA S graduatesto actually see whether thework they do arethe onesfor
which they acquired skillsintheNDE NOAS.

Only seven out of theten sampled ex-traineeswere met practicing thevocation they trained
for. Thisisgood and encouraging which showed that the efforts of the Government to ameliorate
joblessness/'unempl oyment among theyouths areyiel ding positiveresults. Further, it wasreported
by Mohammed (2017) that the Federal Government of Nigeriahad begun therecruitment of 76,
000 youthsfrom the 36 states of the federation and Abuja, the Federal Capital Territory (FCT)
(2000 youthsfrom each state) for the NDE training programmes. In the samevein, Nicholas (2018)
reported that the Directorate had been directed by the Government to establish over 5,400 (150
beneficiariesfrom each state of the Federation) Cosmetol ogy graduate-trainees under the Basic-
National Open A pprenticeship Scheme (B-NOAS) programmein their trade. These Government
effortsareto ensurethat the youthswho aretrained under the NDE practicewhat they weretrained
for. All the participants(trai nees) emphaticaly indi cated that they woul d establish vocational trades
based on the knowledge, skillsand attitudesthey areacquiringinthe NOAS. However, the number
of beneficiariesistoo few, cons dering theteaming popul ation of unemployed youthsinthecountry.
At thisjuncture, talking about transformetivelearningwill behighly complementary tothe experientia
andragogy model. Transformativelearning, according to Sarojini (2009), transcends beyond skills
acquisition to changesin frames of reference, becauseindividual sand groups step out of their
‘habits of mind’. Many of the NDE trainees had awkward attitudes and phobia for creativity before
enrollingfor traininginNOASasTe 3, 5, 6, 8and 9 confessed ‘I am initially ashamed of training
in vocational trade’. However, in the process of thelr training, they acquired change of attitudes

10



UNILORIN JOURNAL OF LIFELONG EDUCATION 6(1) 2022 ADEBIS,AKINSOOTOANDAJAYI

and disposition to vocational artisanship. *Astime goeson, | develop better interest in what |
waslearning’. These changes in perspectives easily lead to more creative and innovative practices
at work (Sarojini, 2009, Love 2020). Transformative learning createswhat Root (2017) termed
‘Aha’ moment. This is the moment when one realises his/her errors or deficiency in knowledge and
ready to accept change/new knowledge. Thus, transformeativelearning theory proposesthat learning
occurswhen new meaning isconferred on aprevious experience or when old understandings are
transformed to have new meanings (Root, 2017).

Conclusions

The facilitation methods employed in the Nigeria’s NOAS border on theoretical and practical
approachesand ultimately allow for reflection and adaptation among thetrainees. For example,
from thefindingsof thisstudy, thefollowing andragogica and pedagogica methodscametofore:
verbd ingructions, observation, imitation, watching documentariesfilmsonvideo andtelevision,
learning-by-doing — experiential learning, and mentoring. These methods conform to andragogical
expectations and can effectively help the trainees devel op knowledge, skillsand attitudesfor
socioeconomic empowerment and self-reliance. Importantly, based on the students’ perspectives,
the NOA Strainingisrelevant to equipping and empowering the adult trainees with necessary
vocational skillsrequired to making them employable and/or self-reliant and thisisin consonant
with the trainees’ job desires. Though majority (7 out of 10) of ex-trainees of NOAS became
employed or self-employed based on the vocational skillsthey acquired in the scheme, coupled
with the government’s efforts towards ensuring that they are gainfully engaged after graduation, the
number of beneficiaries of NDE’s NOAS is too few compared to the Nigeria’s enormous population.

Recommendations

Based on the conclusions above, thefoll owingsare recommended:

i.  Thegovernment, and particularly through the NDE, should create more awareness on the
functionality of V SD asan aternative meansof socioeconomic sustenance.

ii. Government should providemore opportunitiesfor young adultsto enroll inNOAS.

iii. - Apprenticeship system should be devel oped and packaged asasubsystem of Nigerian education
system and it should beimplemented with lifel ong learning approach.

iv. Further studies should be carried out with focused on impact evaluation of NDE’s NOAS.
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