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Abstract

Observations had shown persistent increasein moral decadence, such asdisobediencetorules
and regulations, examination malpractices, , damage to school property, cybercrime, and a
horde of other social menace expressed by some secondary school students despite been taught
subjects that mold good citizens behaviour such as civic education. This study examined
psychological resilience and school counselling as determinants of public senior secondary
school s students affecti ve domai n towards civic education in South West Nigeria. Thedescriptive
survey research design was adopted. The population were all studentsfrommixed public senior
secondary schools, in SSS 11 in Southwest Nigeria (748,468). 1,800 respondents were sel ected
through systematic random sampling technique, using a questionnaire titled ‘Psychological
Resilience, School Counselling and Sudents Affective Domain towards Civic Education
Questionnaire (PRSCSADCEQ)’with reliability coefficient of 0.80 for data collection. Four(4)
research questionswere anal ysed using Pear son moment correl ation, and the descriptive statistics
and zero-order correlation, Findingsreveal ed a significant rel ationship between psychological
resilience and students’ affective domain towards civic education in southwest Nigeria; r (1798)
= 0.180, r= 0.032, p<0.01. Likewise, a significant relationship between school counselling
and students’ affective domain towards civic education in southwest Nigeria; r (1798) = 0.471,
r’=0.222, p<0.01. Furthermore, students’ affective domain towards Civic education also
correlated with psychological resilience (r=0.180, p<0.01), and school counselling (r=0.471,
p<0.01). Based on thefindings, it isrecommended that a functioning counselling unit should
be provided at schools also, all stakeholders including parents, and government should be
concerned inreation to the psychological resilience and school counselling and affectivedomain
of secondary school students.

Keywor ds: Psychological resilience, School counselling, Students, Affectivedomain, Civics
education.
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Introduction

Adolescentsin secondary school sundergo emotiona and motivationa experienceswhich may play
avita roleintheir academic and overall growth and development. Ruhl, C. (2021) explained that
theaffectivedomainisoneof threedomainsin Blooms Taxonomy whichind udes Cognitive (thinking),
Affective(feding), and Psychomotor (doing). Theaffectivedomaninvolveshumanemotions, fedings
and attitudes. Thisdomain includesthe manner inwhich anindividual student think and reasonfor
specific knowledge-based skills. Thefactorswhich made up human affectivedomainincludesthe
modification of knowledge and exhibition of behaviour. Students’ affective domain has to do with
the manner in which students” handle situation and issues emotionally, such as attitude, feelings,
values, motivations, and so on. Internalisation isamajor element of identity, asense of how a
person seeshim or hersdf which goesalongway inimpact onessocia devel opment and interaction.
A hedlthy social devel opment alowsindividuasto form positiverelationshipswith family, friends,
teachers, and other people in their lives. Social development is the change over time in a person’s
understanding of, attitudes concerning, and behaviour toward other people. These changesare
seento occur dueto socidisation processesaswel ascognitiveand physica maturation. Thesocial
development of children and adol escents are continually shaped by therel ationshipsbuilt around
them. For instance, studentsmay improvetheir mora sensesby interacting with caregivers (their
teachers), who are considered to be the best builders of children’s morality.

Theformation of higher human feglingsoccursinthe processof assimilating socia vaues,
socid reguirements, normsand ided s, which under certain conditionsbecomeinterna propertiesof
the child personality, the content of the motivation for hisor her behaviour. Asaresult of this
assimilation, thechild acquiresakind of system of standardsor values, heor sheevauates different
phenomenaemoationally asattractiveor repulsve, asgood or evil, asbeautiful or ugly. Thesatisfaction
of doing something useful for others, the child growing senseof sdf-esteemwhichalowshimor her
to experiencethe possibility of performing moreimportant, morerespons bleduties, can influence
the child personality more deeply than thefear of punishment or the pleasure of receiving praise.
TheAffective Domain tendsto be potentially found in the Civics curriculum standards or more
commonly in one’s social emotional learning curriculum.

A secondary school student isamae or femal e child of about twelve (12) to eighteen (18)
yearsof age. Thisisthe age before he or she becomesayoung adult. During this period, theyoung
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childistotally under the care of the adult who may behisor her parents, guardiansand teachers.
During thisperiod, the child ismalleable, buildsand devel opshisor her persondity and character.
Heor sheisvery dependent on the significant others, those on whom heor shemodels, hisor her
behaviour, through observation, repetition and imitation. A child needsto be educated to acquire
knowledgeand skillsneeded to advance hisor her satusfor socid interactionsand self-improvement.
Educating the child trand atesto better health for thefuture generation, reductionin child morbidity
and mortdity thustriggering asnowbdl effect of achievingal other sustainabledeve opment godsin
aviablemanner. Adoga (2018) opined that child educationa devel opment refersto thebiological,
social modification, intellectual and psychological changesthat occur in human beings between
conception and theend of adolescenceastheindividua progressesfrom dependency to increasing
autonomy. In secondary schools, there are numerousfactorswithin school and outside school
environment that tendsto influence the affective domain of the studentsincluding such subject as
civiceducation. Ceball os, Susinosand oz (2017) remarked that currently, schoolsareundergoing
significant changesat all levels, and educators and students are exposed to alarge number of
personal, academic and socia circumstancesin avariety of contexts.

InNigeria, Civiceducation wastaught informally before the advent of formal educationin
variouscommunities After Nigeriaindependence, it wasincul catedintothed ementary school curriculum
and taught asaseparate subject. Over time, it changed nomencl ature and hasevolved from civicsto
generd knowledge, socid studies, Civic educationandfindly Rdligiousand Nationd Va ues.

Theimportanceof Civic education in Nigeriacannot be overemphasised. Such as. Peace
and equality, tota transformation of theindividua, patriotism, sustainabledevel opment, internationd
recognition. Themain god of Civic education can be considered astheformation of civil qualities
onthebasisof new knowledge, skillsandvaues that helpindividua sto solve emerging problems,
adapt to changing soci o-economic and political conditions, represent and protect their rightsand
interests, respecting theinterestsand rightsof others.

Heggart and Fowers (2019) indicated that Civic Education sharpenscritical thinking skills
of thelearnerswhichisimportant inthe analysisof political, social, and other issues, aswell as
preparing them for their roles and responsibilitiesand for the challenges and uncertainties of life
through provision of relevant education. Cohen (2019) submitted that by authentic Citizenship
Education or education for democracy the aim is to predispose and develop students’ skills, attitudes,
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beliefsand va uesthat will empower them to participate and remain engaged and involved in their
society culture, politics, governance and generd democracy. Also, Civic Education not only raise
awarenessbut dsofogter activecitizenship. Themgor componentsof ¢iviceducationincludeteaching
of perseverance, incul cating aculture of peace, human rights education, and many other globa
moralsand vaues.

Psychologica resilience existsin peoplewho devel ops strong but healthy emotionsand
behavioura capabilitiesthat all ow themto remain calm during crisesor chaosand to moveonfrom
theincident without long term negati ve consequences. Horn and Feder (2018) explained thet resilience
existswhen anindividual uses menta processesand behavioursin promoting persona assetsand
protecting self from the potential negative effects of stressors. Zager, Kavéié and Avsec (2021)
postul ated that some people come by these abilitiesnaturally, with personality traitsthat help them
remain unflappableinthefaceof challenge. Villasana, Alo.nso-Tapiaand Ru.iz (2016) opined that
the degree of resilience variesfrom one person to another, each being aware of their level and it
changesover time, increasing if the person has afavourable environment or istrained. Prihadi,
Cheow, Yong and Sundrasagran (2018) stated that other peopleimbibeor devel op resilienceovertime
asamechanism for coping with lifeissues. Osorio, Probert, Jones, Young and Robbins (2017)
believed that, these behavioursare not just inborn traitsfound in aselect few. Pfingst, Carnevali,
Sgoifoand Ndivaiko (2017)bdieved that resilienceiswhat gives peoplethe psychologica strength
to copewith stressand hardship. Itisthementa reservoir of strength that peopleareabletocall on
intimesof needto carry them through without falling gpart. Orth, Erol and Luciano (2018) postul ated
that the school isaplace of development aswell as occasional, associated growing pains. A
student’s ability to control his or her emotional reactions tends to have influence on both his and her
academic and affectivedomainintermsof mental hedlth, rel ationshipwith peersand family and so
on. Theinability of astudent to managehisor her emotionsmay |ead to congtant display of annoyance,
anxiety, excess vemood swingswhich may occur asaresult of lack of psychological resilienceand
school counselling which serves as a determinants of students’ affective domain towards Civic
Educationin Public Senior Secondary Schoolsin South West Nigeria

School counsdlling aim at providing the appropriate guidance to studentsin accordance
with their academic demands. School counselling may berefersto asrendering assistance and
guidanceto school studentsin order for them to make the right decisions and choicesin their
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studies. Every adolescentsespecidly the secondary school student needsguidanceat somepointin
their life(Killian (2019a; 2019b). It doesnot only providespersonality ingghts, but also offersways
to improve a student’s level of self-understanding, social development and adjustment to life issues
asthe casemaybe. Longobardi, Prino, Marengo and Settanni (2016) Oredein and Killian (2019)
believed that the goal of school counsellingisto render aquality and hel pful advisory serviceto
students asthey encounter the various challengesin achieving their education. Through school
counsdlling, aschool counsdllor playsavitd roleinguiding studentsintheir academic endeavors, by
ass gting them in discovering their academic interests, strengths and weaknessesand likewiseguide
them in choosing theright coursesand higher institutions, likewise making theright choicesgeared
towardsther future career.

Over times, observation had shown that the society had recorded apersisted increasein
the rate of moral decadence, disobedience to rules and regul ations among secondary school
adol escents such as examination mal practices, latenessto class, pilfering other studentsand or
school property, cybercrime, bribery and corruption cultism, pre-marital sexua practicesrituals,
unruly, deviant, anti-socia and difficult behavioursand host of other social menace expressed by
studentsin secondary school s despite been taught subjectsthat mold good citizensbehaviour such
ascivic education. Many factorsare responsiblefor thefall in moral decadenceincluding home,
environment and school factors. It could also beasaresult of aweak or lack of psychological
resilience and interest in school counseling, which are the key influencers to students’ affective
domain towards Civic education in secondary schoolsin southwest Nigeria. Hence, thefoca point
of thisstudy wasto extend the scope of research to psychological resilience and school counseling
as determinants of students’ affective domain towards civic education in secondary schools in South
West Nigeria

The primary aim of the study isto explore psychological resilience, and school counsdlling
asdeterminants of students affectivedomaintowardscivic educationin secondary schoolsin south
west Nigeria.

Resear ch Questions

Thefollowing research questionswererai sed to guidethisstudy:

1. What istherdationship between psychological resilience and senior secondary school students
affectivedomaintowardscivic education?
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2. Whatistherdationship between school counselling and students affectivedomain?

3. What isthemost exhibited affective domain of secondary school studentslevel of students
affectivedomain towardscivic educationin Southwest Nigeria?

4. What aretheperceived influences of psychologica resilienceand school counseling on students
affective domain towards civic education in secondary school sin Southwest Nigeria.

M ethodology
Thedesignused for thestudy is descriptive survey . The population for the study comprised of all

students from mixed public senior secondary schools, between the ages of 13-18 yearsin senior
secondary school two (SSS.2) in Southwest Nigeria, (which are Ogun, Osun, Lagos, Ondo, Oyo
and Ekiti state). The study adopted systematic random sampling techniquein selecting 3 states out
of thetotal number of (6) Statesin SouthWest Nigeria. The selected statesinclude Oyo, Ondo and
Osun gtates. The samplesfor the study comprised of 698 schoolsand 1800 studentsboth maeand
female. Structured questionnairetagged Psychol ogica Resilience, School Counselling and students
Affective Domain towards Civic Education Questionnaire. (PRSCSADCEQ)was used for data
collection. This questionnaire was divided into four (4) sections (A B C D) Section “A” was
designed for the demographi c information of the respondents such as age, gender, religion, and
class, while section “B”, “C” and “D” focused focused on the variables under study that were
relaed to psychologicd resilienceand school counsdlling asdeterminantsof sudentsaffectivedomain
towardscivic education. Theresponsesin thesethree sectionswere categori zed into strongly Agreed
(SA) Agreed (A) Disagree (D) and strongly disagreed (SD) respectively. Thereliability of the
instrument=0.80. The research questions were analysed using Pearson moment correlation,
descriptive statisticsand zero-order correlation.

Results
RQ1: What is the relationship between Psychological Resilience and Students’ Affective Domain
towards Civic Education in Southwest Nigeria?

Tablel: PPM C summary showingthereationship between psychological resilienceand
studentsaffectivedomain towar dscivic education in southwest Nigeria

Variables N Mean Sandarddeviation  df r Sig r?
Students affective domain

record in civic education 1800 469022 6.18246 1798  0.180** 0000 0032
Psychological resilience 1800 346328 395108
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Theabovetablereveded apostive significant relationship between psychological resilienceand
students’ affective domain towards civic education in Southwest Nigeria; r (1798) = 0.180, r’=
0.032, p<0.01. Thetablefurther reved ed that increasein psychologicd resiliencewouldleadto an
increase in students’ affective domain record in civic education. Effect size (r’= 0.032) revedled that
psychological resilience explained 3.2% increase in students’ affective domain towards civic education
insouthwest Nigeria

RQ2: What is the relationship between school counselling and students’ affective domain towards
civiceducationin Southwest Nigeria?

Table2: PPM C summary showingthereationship between school counsdlling and students
affectivedomain towar dscivic education in southwest Nigeria.

Students affective domain
record in civic education 1800 46.9022 6.18246 1798 0.471** 0000 0222
School_cot anIing 1800 41 3767 461507

Table 2 revealed a positive significant relationship between school counselling and students’ affective
domain towardscivic education in southwest Nigeria; r (1798) = 0.471, r’=0.222, p<0.01. The
table further revealed that increase in school counselling would lead to an increase in students’
affectivedomain record in civic education. Effect size(r>= 0.222) reveal ed that school counsdlling
explained 22.2% increase in students’ affective domaintowardscivic educationin southwest Nigeria

RQ 3: What is the perceived level of students’ affective domain towards civic education in Southwest
Nigeria?
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Table3: StudentsAffectiveDomainin Civic Education

SN SA A D SD M ean St.Dv
Intrinsic (M odifiability of Knowledge)
1 Civic education is an interesting subject tome 938 747 83 32 3.4394 .66743
(52.1%) (41.5%) (4.6%) (1.8%)
2 | listen attentively to the teaching of my civic 870 827 73 30 3.4094 .65050
education teacher (48.3%) (45.9%) (4.1%) (1.7%)
3 I think 1 like Civic education 798 827 134 41 3.3233 .71037
(44.3%) (45.9%) (7.4%) (2.3%)
4 | enjoy learning Civic education 773 865 121 41 3.3167 .69841
(42.9%) (48.1%) (6.7%) (2.3%)
5 Civic education is not a boring subject to me 790 786 161 63 3.2794 .76849
(43.9%) (43.7%) (8.9%) (3.5%)
6 | think | perform well in civic education 808 795 118 79 3.2956 77652
(44.9%) (44.2%) (6.6%) (4.4%)
Extrinsic (Exhibition of Knowledge in Application)
7 I find Civic education applicable to other 709 828 192 71 3.2083 .78439
subjects (39.4%) (46.0%) (10.7 (3.9%)
%)
8 | complete my homework in Civic education 778 799 164 59 3.2756 .76081
subject daily (43.2%) (44.4%) (9.1%) (3.3%)
9 Civic education helps to increase decision 838 803 116 43 3.3533 .70781
making aspect of me (46.6%) (44.6%) (6.4%) (2.4%)
10 | think Civic education is useful in my aspect 840 800 106 54 3.3478 72450
of life (46.7%) (44.4%) (5.9%) (3.0%)
11 I make myself prepared for civic education 742 844 152 62 3.2589 .75348
subject (41.2%) (46.9%) (8.4%) (3.4%)
12 | think it isimportant to learn civic education 817 839 85 59 3.3411 71844
(45.4%) (46.6%) (4.7%) (3.3%)
13 | apply the knowledge and values | acquirein 845 800 114 41 3.3606 70297
Civic education to my life (46.9%) (44.4%) (6.3%) (2.3%)
14 | believe imbibing values acquire in civic 835 790 97 78 3.3233 .76609
education makes me a better citizen (46.4%) (43.9%) (5.4%) (4.3%)
Grand mean 3.32

Table3 abovereved ed the ssudents affective domain record in civic education scal e based on the

means. majority of the respondents agreed that Civic education isan interesting subject to them

(3.44), mgority of the respondents agreed; that they listen attentively to the teaching of their Civic

education teacher (3.41), that they apply theknowledge and values acquired in Civic education to
their life(3.36), that Civic education helpsinimproving their decision making aspect (3.35), that
they think Civic educationisuseful intheir agpect of life(3.35), that they think it isimportant tolearn
civiceducation (3.34), that they think they like Civic education (3.32), that they believeimbibing
valuesacquired in Civic education makesthem abetter citizen (3.32), that they enjoy learning Civic
education (3.32), that they think they performwell in Civic education (3.30), that Civiceducationis
not aboring subject to them (3.28), that they compl etetheir homework in Civic education subject
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daily(3.28), that they makethemsalves prepared for Civic education subject (3.26), that they find
Civic education applicableto other subjects (3.21) . By implication based on the grand mean,
majority of the respondents perceived level of students’ affective domain towards civic education in
Southwest Nigeriaishigh because of thefoll owing; they find civic educationinteresting, they listen
attentively to theteaching of their civic education teacher, they apply the knowledge and val ues
acquiredin Civic educationto their life, civic education helpsinimproving their decision making
aspect, they think Civic educationisuseful intheir aspect of life, they think itisimportant tolearn
civiceducation, they think they like Civic education, they believeimbibing va uesacquiredin Civic
education makesthem abetter citizen and they enjoy learning Civic education.

Resear ch Question 4: What arethe perceived influences of psychol ogical resilience and school
counselling on students’ affective domain towards Civic education in Southwest Nigeria?

Tabled: Zero-order correlation summary showing therel ationship between psychologicd resilience,
school counselling and students affective domain towards civic education in Southwest Nigeria.

Variables Mean S.dv 1 2 3
Students affective domain towards Civic education  46.9022 6.18246 1

Psychological resilience 34.6328 395108 .180** 1

School counseling 41.3767 4.61507 A71x* 300 1

Table4 revealed therelationship that exists between psychol ogical resilience, school counselling
and Studentsaffective domain towards Civic education. Students affective domaintowards Civic
education positively correlated with psychological resilience (r=0.180, p<0.01), and school
counselling (r=0.471, p<0.01). Thisimpliesthat increasein psychological resilience and school
counsdlingwill leedtoanincreaseinstudents’ affective domain towards Civic education in southwest
Nigeria

Discussion of Findings

Thisstudy was carried out to investigate Psychol ogical Resilience and School Counselling as
determinants of StudentsA ffective domain towards Civic Education among public senior secondary
schools studentsin Southwest Nigeria. Four (4) research questionswereraised for thestudy. The
result obtai ned from the study arejuxtaposed with previousempirica studies.
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Research question oneon - What i sthe rel ationship between psychol ogica resilience (Sdlf-Esteem,
Emotional Regulation) and senior secondary school students’ affective domain (Intrinsic modifiability
of knowledge and Extrinsic exhibition of knowledgein application) towards Civic educationin
Southwest Nigeria? Reved ed positive s gnificant rel ationship between psychologicd resilience (Sdf-
Esteem and Emotional regulation) and students’ affective domain (Intrinsic modifiability of knowledge
and Extring c Exhibition of knowledgein application) towardscivic educationin southwest Nigeria;
r (1798) = 0.180, r>=0.032, p<0.01. Reveded increasein psychol ogical resilienceleadingto an
increase in students’ affective domain record in civic education. Effect size (r>= 0.032) revedled that
psychological resilience explained 3.2% increase in student’s affective domain towards civic education
insouthwest Nigeria

However, thisstudy agreed with the study conducted by Cecilia, Mwangi et a. (2017) on
how external andinternal protectivefactorsof resilienceiscombined in predicting resilienceamong
secondary school studentsin Kiambu County, Kenya. Thestudy showed asignificant strong positive
relationship between the external and interna protectivefactors(r (388 = .55, p<.05). Inaddition,
interna protectivefactorshad ahigher positiveand significant predictivevalueonresilience (b=
0.42, p<.05) than externa protectivefactors(b=0.29, p<.05). Theresultsindicated that internal
and external protective factors jointly explained asignificant amount of variance in students’ resilience.
Intercorrel aionsamong theDomainsof the Externd and Internd Protective Factors. A key implication
of thefindingsisthat interventionsfocusing on enhancinginternd protectivefactorswhilestrengthening
external factors are more likely to have a better impact in promoting students’ resilience therefore
leading to an increase in student’s affective domain towards learning.

Furthermore, Research question two on - What istherel ati onship between school counsdlling
(Timemanagement and God setting) and senior secondary school studentsaffectivedomain (Intrinsic
modifiability of knowledge and Extring c exhibition of knowledgein gpplication?reved ed apositive
sgnificant relati onship between school counselling (Timemanagement and god-setting) and sudents
affectivedomain (Intrinsic modifiability of knowledge and Extrinsic Exhibition of knowledgein
application) towards civic education in southwest Nigeria; r (1798) = 0.471, r>=0.222, p<0.01.
Furthermore, it was revealed that increase in school counselling would lead to an increase in students’
affectivedomain record in civic education. Effect size (r’= 0.222) revead sthat school counselling
explained 22.2% increase in students’ affective domain towards civic education in southwest Nigeria.
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Agan, thisstudyisinlinewiththefindingsof Nwagwe, Onwunyili, Chinedu & Onyedikachi(2021),
onthe influence of guidance and counseling services on students’ emotional adjustment in secondary
schoolsinKogi State of Nigeria. The study adopted causal comparative designto determineif
there is existed differences in students’ perceptions on the role of guidance and counseling towards
emotional adjustment in secondary schools. Thestudy targeted studentsfrom six secondary schools
inAdavi Loca Government Areaof Kogi State. Findingsfrom the study showed that thereexisted
asignificant statistical difference among the mean responses of studentsfrom thethree secondary
schoolsinAdavi Local Government Areaon their perceptions of theinfluence of guidanceand
counseling servicesontheir emotiona adjustment. Thestudy concluded that thereisasignificant
relationship between guidance and counseling services and students’ emotional needs (affective) in
secondary schools.

Likewise, Research question three on - What isthe most exhibited affective domain of
secondary school students(Intringcmodifiability of knowledgeand Extring ¢ Exhibition of knowledge
in application) towards civic education in Southwest Nigeria? revealed that mgjority of the
respondents agreed that Civic education isan interesting subject to them (3.44), mgjority of the
respondents agreed; that they listen attentively to the teaching of their Civic education teacher
(3.41), a'so, mgjority agreed that they apply the knowledge and val ues acquired in Civic education
totheir life(3.36). Again, mgority agreed that Civic education hel psinimproving their decision
making aspect (3.35), and al so majority agreed that they think Civic educationisuseful intheir
aspect of life(3.35), that they think itisimportant tolearn civic educeation (3.34), that they think they
like Civic education (3.32), that they believeimbibing val ues acquired in Civic education makes
them abetter citizen (3.32), that they enjoy learning Civic education (3.32), that they think they
performwel in Civic education (3.30), that Civic educationisnot aboring subject tothem (3.28), that
they completetheir homework in Civiceducation subject daily (3.28), thet they makethemsdvesprepared
for Civiceducation subject (3.26), that they find Civic education gpplicableto other subjects(3.21).

Furthermore, by implication based on the grand mean, it was d so revea ed that mgjority of
the students (respondents) perceived leve of affectivedomain towards civic education in Southwest
Nigeria is high because of the following; they find civic education interesting, ... they think it is
important to learn civic education, thisfindings corroborates the findings of Sunday, Odusanya,
&Adesoji (2019) in adescriptive survey to assess the differences in students’ civic disposition in
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Ghanaand Nigeriaus ng multistage sampling procedureto sd ect 920 studentsfrom four educationd
circuitsin Centra Region, Ghanaand four Local Government EducationAuthoritiesin Lagosand
Ogun Statein South-West, Nigeria.

Similarly, Research question four on- What are the perceived influencesof psychologica
resilience (Self-Esteem and Emotiond regulation) and school counsdl ling (Time management and
Goal-setting) on students’ affective domain (Intrinsic modifiability of knowledge and Extrinsic
Exhibition of knowledgein application) towards Civic education in Southwest Nigeria? Thefindings
reved ed therel ationship that exists between psychol ogical resilience, (Self- Esteem and Emotionad
regulation), School Counselling (Timemanagement and God - Setting) and Studentsaffectivedomain
(Intrinsic modifiability of knowledgeand Extring c exhibition of knowledgein application) towards
Civic education. Students’ affective domain towards Civic education positively correlated with
psychologica resilience (r=0.180, p<0.01), and school counselling (r=0.471, p<0.01). Thisimplies
that increasein psychological resilienceand school counsellingwill leadto anincreaseinstudents’
affective domain towards Civic education in southwest Nigeria. Thisstudy further agreed witha
study which examined psychological resilienceleve, itsdeterminantsand itsrel ationship with school
counselling among school-going adolescents by Wangeri & Otanga, 2017; Fernandez-Cagtillo,
Chacon-Lopez, & Fernandez-Prados, 2022) dso on salf-esteem and resiliencein students of teaching:
evol ution associated with academic progress concluded their findingsthat psychological resilience
wasfound to be positively correl ated with school counsellingand aso self-esteem andresilience
impact students’ academic progress and affective domain.

Conclusion

The study examined psychological resilience and school counselling as determinants of students
affectivedomain towardscivic education in public senior secondary schoolsin Southwest Nigeria.
Also, thestudy reveded that most of the students areyoungAdolescents, maeandfemaein public
senior secondary schools. Furthermore, both psychol ogical resilience and school counselling are
significant predictors of students’ affective domain towards civic education in Southwest Nigeria.
Therefore, it was concluded that Psychol ogical resilience and school counsdllingweresignificantly
effectivein ass sting sudentswith affective needs, menta , academic and emationa needsin secondary
schools, whilethemost potent out of thetwo independent variabl esis school counselling.
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Recommendations

Thefollowing recommendations are thereby suggested:

1. Thereisneed for al hand to be on deck as far as the parents, school, stakeholders, and
government are concerned in relation to the devel opment of resiliencein studentsand utilising
school counselling toimpact the affectivedomain of students.

2. School counselling should beregularly and intermediately be offered asin-servicetraining as
well as seminars and workshopsfor Counsellorsto up-date with creativeand innovative
means in the practices on guidance and counseling service in schools for students’ progress.

3. Theimplementation of guidanceand counseling servicesfor studentsin schoolsshould beone
of themgjor priority in school adminigtration.
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