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Abstract

The National Universities Commission (NUC) mandated that Nigerian universitiesand higher
education institutions provided students with Entrepreneur ship Education (EEd) asa subject.
The University of Ibadan Centre for Entrepreneurship and Innovation was subsequently
founded to give students access to entrepreneurial knowledge, abilities, and awareness. The
Department of Adult Education launched the Vocational Skills Acquisition Programme
(VOSAP) to give students practical entrepreneurial skills. Therefore, this study sought to
investigate the relationship between University Entrepreneurial Education, Vocational Skill
Acquisition Programme, Perceived Family Support, Proactive Personality and Intention of
undergraduates in Nigerian university. The study adopted correlation design and purposive
sampling technique was used to select final year students studying at Department of Adult
Education. The following instruments were employed; The EEd, VOSAP, Perceived Family
Support (PFS), Proactive Personality (PP) and Entrepreneurial Intention (El). Inadditionto
content validation and trial testing of the instruments, ten undergraduates who were not a
part of the sated respondents were consulted. For University EEd, the Cronbach Alpha
reliability test gave a value of 0.65, for VOSAP 0.67, and for PFS; emotional support (0.62),
appreciative support (0.60), instrumental assistance (0.67), informative support (0.66), PP
(0.71), and EI (0.69). The results showed that undergraduates have level of entrepreneurial
intention. It also showed that university education ( = .244, P <.05), VOSAP ( = .362, P
<.05), perceived family support (= .404, P <.05), and proactive personality (f = .501, P
<.05), respectively had significant correlations with entrepreneurial intention of
undergraduates. Entrepreneurial Education, VOSAP, Perceived Family Support, Proactive
Personality had significant joint contribution to their entrepreneurial intention (F @ 3~ 64
940, Adj. R?=0.699), accounting for 69.9% of its variance. In order to maintain
undergraduates’ attention, universities should offer entrepreneurial seminars, training, and
real projects and universities should also work with their in-house entrepreneur ship centers
to help undergraduates devel op an original company plan as part of their degree.

Keywords: University Entrepreneurial Education, Undergraduates, Vocationa Skill Acquisition
Programme, Perceived Family Support, Proactive Personality and Entrepreneuria Intention
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Introduction
Entrepreneurship is becoming increasingly popular among today’s youth as it serves as an avenue to

creating job opportunitieswhile making contribution to economic growth. Entrepreneurship plays
moreimportant rolein growth, innovation, and job creation than previously recognized dueto the
need to prepare studentsfor the modernworkplaceand lifestyle (Sharaf, EI-Gharbawy & Ragheb,
2018). Universitiessupport economic activitiesaswell asknowledge and technica development as
thedrivingforcein regional economies(Kadiyono, Sulistiobudi, & Zulhijah, 2019) (Fernandez
Pérez, Montes-Merino, Rodrguez-Ariza, & Galicia, 2019). Emerging countries consider
entrepreneurship to bethemost effective way to deal with problemsmassunemployment, lack of
economic recovery, and inadequacy inthe private and public sectors (Karimi, Biemans, Lans,
Chizari, & Mulder, 2014). Researchershavefound that entrepreneurship levelsof university sudents
can aleviate theemployment pressure faced by countries (Atilla& Kunday, 2016). According to
the 2012 Global Entrepreneurship Monitor (GEM), Nigeria is one of the world’s most enterprising
countries. The Federa Government of Nigeriamandated Higher Education Institutions (HEIS) to
incorporate Entrepreneurship Education (EEd) asamandatory subject for all studentsin 2007/
2008 academic session (Aliu, 2008 cited in Olorundare & Kayode, 2014) resultingintheincluson
of EEdinthecurriculumof universitiesand other tertiary institutionsin Nigeria

Many universitiesnow have centresfor entrepreneurship educetion. TheUniversity-Private
Sector Collaboration (UPSC) Sub-committee of the MacArthur Grant Implementation Committee
at the University of Ibadan founded the Center for Entrepreneurship and Innovationin 2002. The
Programmefor Entrepreneurship and Innovation (PEI) was created in June 2005 and the Centre
for Entrepreneurship and Innovation was officia ly established in June 27 when the University of
Ibadan senate gpproved itsestablishment. Additiondly, theNationa UniverstiesCommisson (NUC)
informed al universitiesof thefollowing presidentia directionsinApril 2008:

to urgently pursueaprogrammeto ensurethat their graduates actively partakeina
generd coursein entrepreneuria studiesaspart of their learning opportunitieswhile
inschool.

Subsequently, Generd English Studies (GES) 301 (Introductionto Entrepreneurship Skills) was
incorporated into the University curriculum. All university studentswill graduatefrom thiscourse
with marketable entrepreneurial abilitiesthat will enablethem to pursue self-employment after
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graduation. In additionto theentrepreneurial education provided to students of the University of
Ibadan, the Department of Adult Education has been mandated by the NUC Visitation Panel to
includeVocationa SkillsAcquisition Programme (VOSAP) initscurriculumfor all Adult Education
students which was approved by the Senatein 2014. The Senate approved the VVocational Skills
Acquisition Programme in 2014, and it began the same year in the Department of Adult Education’s
ExtraMurd unit. Hat making, fashion design, photography, graphical arts, computer training, barbing,
makeup, geletying, soap making, pomade, and detergent were taught to all studentsfrom200to
400levesinthepractica training. TheVVOSAPIisdesigned to offer ssudentswith entrepreneurial
abilities, asrequired by the NUC for inclusion in the curriculum for Adult Education approval .
Previousresearchin Nigeria, by Iriobe (2022) havefound that vocational training hasasignificant
impact on entrepreneurid intentions.

Anintegrated entrepreneuria education and vocational training programmemay havea
positive impact on trainees’ knowledge and skills in a given career (Gielnik, Frese, Bischoff, Muhangi
& Omoo, 2016). The impact of vocational training on people’s lives is transformational (Takawira,
2020). Asaresult, VOSAPd so provides studentswith the necessary training and skillsto succeed
intheworld of businessin the near future, a ong with technical knowledge. The devel opment of
entrepreneurial motivationand abilitiesiscritical, hence, entrepreneurship educationisrequiredin
order to foster students’ interest in starting a firm, also known as entrepreneurial intention (Agung,
Mukhadis, Sutadji, & Purnomo,2018). Theambition to create anew firm and choose adifferent
career path beyond traditional employment are both considered entrepreneurid intentions (Ward,
Hernandez-Sanchez & Sanchez-Garca 2019b; Yi, 2020). VOSAP primarily include the
incorporation of theoretical entrepreneurship courses into undergraduate curricula and the
development of entrepreneurship-related eventsthat the Department hosts every year for 200 to
400 level students. Theseeventsareintended to foster apro-entrepreneuria mindset among these
students and provide them with entrepreneurshi p knowledge so that they cons der entrepreneurship
asaredistic career option after graduation.

Theory of Planned Behaviour (TPB) hasbeen used in recent yearsto explain university
students’ entrepreneurial intentions (Entrialgo & Iglesias, 2016) as well as the eight personality
traits. However, the study’s focus shifted away from TPB and eight personality traits to examine
how exposureto university entrepreneuria education, VOSAP, proactive persondity and perceived
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family support may influence entrepreneurid intention, particularly among university undergraduates
about to graduatefrom the system.

Theterm entrepreneurship has been defined differently by scholars. Croci (2016) defined
entrepreneurship asadi sciplinein which one can operateindependently and interdisci plinary, whereas
Hessels and Naudé, (2019) describes entrepreneurship as the intersection to development
economics. The generation of jobs, innovation, and economic growth all depend heavily on
entrepreneurship (Laguia, Moriano & Gorgievski, 2019; Cardella, Hernandez-Sanchez & Sanchez
Garcia, 2020). Thisimpliesentrepreneurship serves asagateway to empowering someonewith
skillsto be sl f-employed, invol vesdiscovering opportunities, setting up organi sations, undertaking
risks, and managing economic uncertainty in order to create wealth.

A person’s entrepreneurial behaviour to launch their own firm plays a crucial influence in the
growth of their entrepreneurid intention (Shinnar, Hsu, Powell, & Zhou, 2018). Theorigina concept,
idea, and the plan to formulate and launch new companiesas per entrepreneuria choiceareincluded
in entrepreneurial intention (Obschonka, Hakkarainen, Lonka, & Salmela-Aro, 2017).
Entrepreneurship focuses on having entrepreneuria ambitionsbefore establi shing abusinessbecause
this establishesthe starting point for anew venture. The entrepreneuria intention describesthe
desireto carry out entrepreneuria behaviour (Duong, Nguyen, Ngo, Nguyen, & Nguyen, 2020).

The term perceived family support simply refers to a person’s perceptions of having emotional,
ingrumentd , information, and praisefrom family memberswhenit comesto beginninganew business.
Onetypeof socia support that hasbeen shown to affect entrepreneurid intentionisfamily support.
(Edelman, Manolova, Shirokova& Tsukanova, 2016). According to Sarafino and Smith (2014),
family support has different components, such asemotional support (expressing fegings, showing
empathy, and paying attention to someone el se) and appreciation support (positively eva uating the
thoughts, feelings, and actions of others, shown through showing respect for family members).
Informational support caninclude knowledge, advice, direction, and feedback on how to handlea
particular Situation. Instrumental support, which entailsfamily membersasasource of assistance
and unwavering support, can take theform of supervision, meeting persond requirements, financia
assstance, or ass sancein completing atask. Intheliterature on entrepreneurship, perceived financia
ass stance from family has been acknowledged asamotivation to establish abusiness (Bhandari,
2016). Ozardli and Rivenburgh (2016) have already said that children from families with
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entrepreneurid occupationshavethe potentia to get specific businessskills, confidence, experience,
andvision, dl of which contributeto the desireto start anew firm.

Proactive persondlity refersto the capacity to makeachangein their environment in spite of
practicd limitationsimposed by their environment (Laguia, Moriano & Gorgievski, 2019). Proactive
personality typesrecognize opportunitiesin adversity and take the necessary actionsto overcome
thesepossibilitiesuntil they reechther intended god (Kumar & Shukla, 2019). Anassartive persondity
iscritical in predicting entrepreneuria aspirationsand behavior, according to earlier study (Neneh,
2019b). Asaresult, peoplewith high proactive personaity levelsaremorelikely to be motivated to
actively plan and carry out actionsto accomplish their goals. Proactive personality playsacrucial
roleinthedevel opment of an entrepreneuria intention to entrepreneurial behaviour, and proactive
persondity and entrepreneurid intent have agood rel ationship because the persondity approach to
entrepreneurship hasgradually revea ed that different persondity traitsareinvolved in shaping
entrepreneurid intention and subsequent actions (Hu, Wang, Zhang & Bin, 2018).

Taking advantage of information that |eadsto the achievement of business creation objectives
iswhat entrepreneurial intentions are, according to Phong, Thao, & Nguyen (2020). In order to
gart anew business, entrepreneurs must have entrepreneuria intentions prior to actualy startingthe
business (Alkhatib, Al-Aiad, Mustafa, & Alzubi, 2020). Asexplained by Nathani and Dwivedi
(2019), entrepreneurial intentions stem from people’s hopes, wishes, and desires that affect their
decisionto pursueentrepreneurship. Oneof themost significant determinantsof entrepreneurshipis
entrepreneurial education. Individuals’ knowledge and abilities are enhanced as a result of
entrepreneurship education, which makes a substantial difference in students’ entrepreneurship
intentions (Israr & Saleem, 2018). According to areview of the research, students who attended
entrepreneurship programmeshaveavery high likelihood of starting their own enterprises (Akarue
& Eyovwunu, 2014; Umar & Abubakar, 2015). In astudy conducted by Oguntimehin and Olaniran
(2017), the relationship between students’ exposure to EEd and their career entrepreneurial intentions
was investigated, and the findings revealed that EEd has a significant impact on students’
entrepreneurid intentions.

Resear ch Question
Oneresearch question was posed:
1. Whatisthelevd of entrepreneurid intentionsamong undergraduatesof aNigerianUniversity?
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Hypothesis

Oneresearch hypothesiswasformulated and tested at the 0.05 level of significance.

HO,: There is no significant relationship between undergraduates’ entrepreneurial education,
Vocationa Skill Acquisition Programme, percaived family support, and proactive persondity
andtherintention.

M ethodology
Thisstudy adopted correlation design. The popul ation consisted of all final year studentsinthe

University of Ibadan. The sample of the study was made up of final year studentsin Department of
Adult Education Department who received entrepreneurship education asarequired courseat the
300level (GES 301 (Introductionto Entrepreneuria Skills) (theoretica aspect) aswel asVOSAP
(Vocational SkillsAcquisition Programme) (practical aspect) 200-400 levels, with theideathat
they aremorelikely to establish their own businessesinthefuture after graduation fromtheuniversity.

The purpos ve sampling technique was used to sel ect the partici pants. Theinstrument titled
The University Entrepreneurial Education, VOSAP, Perceived Family Support, Proactive
Personality and Entrepreneurial Intention Questionnaires was employed to collect datafrom
thesample. Thesix statementson the Entrepreneuria Intention Scalewhich wasderived from Lian
and Chen (2009), arerated on afour-point Likert scalefrom Strongly Agree (1) to Strongly Disagree
(4). TheUniversity Entrepreneurial Education Scalewas asd f-structured questionnairehaving 4
itemsonalikert Scaleof 1to4, with 1 being Strongly Agree and 4 being Strongly Disagree (4).
TheVOSAP Scalewasasdf-structured questionnaire having 4 items assessed on aLikert scale of
1to4, with 1 being Strongly Agree and 4 being Strongly Disagree (4). Perceived Family Support
Scale was adapted from Sarafino and Smith (2014) having four subscales of Family Support;
Emotional Support (4 items), Appreciative Support (3 items), Instrumenta Assistance (3 items)
and Informative Support (3 items). The Likert Scale, which rangesfrom Strongly Agree (1) to
Strongly Disagree (4), isthe scaling paradigm utilised in the Family Support Scale. Proactive
Personality consisting 10 items scale by previousresearchers, Selbert, Crant, and Kraimer, (1999)
which was adapted and modified to measure proactive personality.

Theingrumentswere subjected to content validity messurement, whichinvolvesfacevalidity
for this study. The items are presented in straightforward language for the respondents’ benefit in
termsof faceand content vaidity. They aredsologicaly and systematical ly organised in accordance
with the research question and hypothesi sto be addressed and tested. Ten undergraduate students
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who werenot schedul ed as respondents participated inthepilot study. For University Entrepreneuria
Education, the Cronbach Alphareliability test gave avalue of 0.65, for VOSAP0.67, and for
Perceived Family Support; emotional support (0.62), appreciative support (0.60), instrumental
assistance (0.67), informative support (0.66), proactive persondity (0.71), and entrepreneuria
intention (0.69). The conclusion holdsthat thetool isappropriate, adequate, and dependablefor
thestudy.

Results and Discussions
Therewere42 respondentsreveding that 59.8% of the respondentswerefema eand 40.5% were

male. Most of the respondentswerestill young; 73.8% belonged to age group of 20-24yearsand
26.2% of therespondent bel ong to age group of 25-29yearswhichistill serviceyear for mobilisation.
Almost al the respondents 95.2% were single while 4.8% were married. About 73.8% the
respondentswere Christianswhile 26.2% wereMudims.

Resear ch Question 1: What isthelevd of entrepreneuria intentionsamong undergraduatesof a
NigerianUnivergty?

Table 1: Level of Entrepreneurial Intentions among Undergraduates of a Nigerian
University

N Items LEVEL of LEVEL of
EIHIGH (H) EILOW (L) SD

1 | am willing to go to any length to

become an entrepreneur 38(90.5%) 4(9.5%) 308 091
2 My professional goal isto become

an entrepreneur 37(8.1%) 5(11.9%) 317 082
3 I will make every effort to start and run

my own firm 40(95.2%) 2(4.8%) 315 085
4 | am determined to start a business

in the future 40(95.2%) 2(4.8%) 309 084
5. | have seriously considered starting

a business 39(92.9%) 3(7.1%) 308 0.80
6. | havethe firm intention to start a

business someday 41 (97.6%) 1(2.4%) 303 091

Weighted Mean 3.00

Table 1 showsthat 90.5% respondents have high level of entrepreneurial intention ( EI) asthey
expressed that they arewilling to go to any length to become an entrepreneur while 9.5% respondents
havelow El, 88.% respondents have highlevel of entrepreneurial intention (El) asthey expressed
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that their professional goal is to become an entrepreneur while 11.9% respondents disagreed,
95.2% respondents agreed that they will make every effort to start and runtheir own business
while4.8% respondentshavelow El, 95.2% respondentshavehigh leve of entrepreneuria intention
(EI) asthey expressed that they are determined to create abusinessin the future while 4.8%
respondentshavelow El, 92.9% respondents have highlevel of entrepreneuria intention ( El) as
they expressedthat they havevery serioudy thought of starting abusinesswhile 7.1% respondents
havelow El,, 97.6% respondentshavehighleve of entrepreneurid intention ( El) asthey expressed
that havethefirm intention to start abusiness someday while 2.4% respondents havelow EI. The
results showed mean scoresranging from 3.03to0 3.17, with aweighted mean of 3.00. Theresults
imply that undergraduates of aNigerian University haveahighlevel of entrepreneuria intentions.
Thisresult corroboratesthefindingsof Phong, Thao, & Nguyen (2020) that entrepreneurid intention
istaking advantage of information that |eadsto the achievement of businesscreation objectives. In
order to start anew busi ness, entrepreneursmust have entrepreneuria intentionsprior to actually
starting thebusiness (Alkhatib, Al-Aiad, Mustafa, & Alzubi, 2020).

Hypothesis Testing
There is no significant relationship between undergraduates’ entrepreneurial education, Vocational
Skill Acquisition Programme, Perceived Family Support, Proactive Persondity and their intention

Table 2a: Multiple Regression Analysis Showing the Joint Contribution of Undergraduates’
Entrepreneurial Education, Vocational Skill Acquisition Programme, Perceived Family
Support, Proactive Personality and their intention.

R R Square Adjusted R Std. Error of the
Square Estimate

.756 799 .699 7.4227

ANOVA

Model Sumof Squares DF Mean Square  F Sig. Remark

Regression 641.220 4 82.360 64. 940 .000 Sig.

Residual 349.219 38  25.096

Total 990.439 42
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Table2b: Multiple Regression Analysis Showing the Relative Contribution of Undergraduates’
Entrepreneurial Education, Vocational Skill Acquisition Programme, Perceived Family
Support, Proactive Personality and their intention.

M odel Unstandardized Standardized T Sig.
Coefficient Coefficient
B Std. Error Beta
(Constant) 20. 264 .555 5.771 .000
University Entrepreneurial Education 1.379 .019 . 244 2. 067 .022
Vocational Skills Acquisition programme  2.422 .023 .362 2.529 .007
Perceived Family support 4.107 .023 404 10.415 .000
Proactive Personality 3.931 0.39 .501 8.931 .000

Table 2adetail stheinteraction of thefour independent factors (university EEd, VOSAR,
perceived family support, and proactive personality) on the prediction of the dependent variable,
(undergraduates’ intention to start their own business). The table also displays the multiple correlation
co-efficient (R =.756 and multiple R2 of .699). Thisindicatesthat when thefour predictor variables
were combined, they explained 69.9% of the variation. At =0.05, the composite contribution’s
significance was assessed. The data also reveals that the regression’s analysis of variance produced
an F-ratio of 64.940 (significant at 0.05 level).

Table 2b showstherd ative contribution of thefour independent variablesto the dependent
variable, expressed ashetaweights, namely: university education (f =.244, P<.05), VOSAP (B =
.362, P<.05), perceived family support (B = .404, P<.05), and proactive personality (3 =.501, P
<.05), respectively. Theresult showsthat theindependent variableswere significant and contributes
to entrepreneuria intention among undergraduatesinaNigerian University. Thefinding provides
evidencethat exposureto University Entrepreneuriad EducationinfluencesEntrepreneurid Intentions
of university sudents Thisfinding corroborates earlier research by Oguntimehin and Olaniran (2017)
which looked at how exposure to entrepreneurship education affected students’ inclinations to
pursueentrepreneurid careersin Ogun State-owned universities. Thismay beexplained by thefact
that university studentsaretaking the GES 301 coursewhich amsto teach them how to understand
the connecti on between bus ness, entrepreneurship, innovation, and credtivity; andysethehistorical
perspective of entrepreneurship in Nigeriaand relate it to the current trend of unemployment,
underemployment, and job di ssatisfaction; identify theroleof entrepreneurshipin persond, nationd,
and global economicrecession; and select possiblebusinessidesas.
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Therefore, exposureto entrepreneuria educationinhigher ingtitutionsmay have encouraged
their desire to launch a business in the future. As a result, entrepreneurship education boosts people’s
knowledge and abilities while also having a substantial impact on students’ inclinations to pursue
entrepreneurship (Israr & Saleem, 2018). Entrepreneurship education at the university provides
undergraduateswith the knowledge and abilitiesneeded to launch their own business. Itishardly
surprising that the participants had access to entrepreneurship education provided for all
undergraduates enrolled in 300-level courses. It showed that students’ entrepreneurial intentions
arehighly influenced by entrepreneurid education.

Thefindingsd soreveded that vocationd skillsprogrammeinfluenceentrepreneurid intention.
Thisisconsistent with previousresearchin Nigeria, by Iriobe (2022) who found that vocational
training hasas gnificant impact on entrepreneurid intentions. Anintegrated entrepreneurid education
and vocational training programme may have a positive impact on trainees’ knowledge and skills in
agiven career (Gienik, Frese, Bischoff, Muhangi & Omoo, 2016), whichisconsistent with the
VOSAP programme implemented by the Department of Adult Education, which includes
entrepreneurship devel opment programmeand theintroduction of anumber of practica skill-oriented
coursesto prepare studentsfor acareer asentrepreneurs. Perceived Family Support influenced
undergraduate’s Entrepreneurial Intention. Research study supports the conclusion of this study
whichindicatesthat thegod tolaunch abusinesswasidentified in theliterature on entrepreneurship
asreceiving perceived financia support from thefamily (Bhandari, 2016). Thisdemonstratesthat
undergraduatesaremorelikely to engagein future entrepreneuria activity whenthey believethey
will beableto obtain family support in theform of practica support, emotiond support, informationa
support, and appreci ation support.

This suggests that students’ Entrepreneurial Intentions are influenced by Proactive Personalities.
Thisresult supports Neneh (2019b) contention that Proactive Personality was akey factor in
predicting Entrepreneurial Intentionsand behaviours. This suggeststhat undergraduateshavea
proactive mentality that may eventually impact their choiceto pursue entrepreneurship. Thisstudy
lends credence to Hu, Wang, Zhang, & Bin, (2018) results that Proactive Personality and
Entrepreneuria Intentionsarepostively correated. Thisshowsthat undergraduateswith proactive
personditieswould beinterested in founding sustai nabl e busi ness enterpri ses, and that these students
might beinspired to put their Entrepreneuria Intentionsinto practice.
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Conclusion

This study found that undergraduates’ Entrepreneurial Intentions were influenced by EEd, VOSAP,
Perceived Family Support, and Proactive Personalities. In order toimprovetheintentionsand
successful entrepreneuria behaviour of undergraduates, the Nationd UniverstiesCommisson (NUC)

mandated that dl universitiesincude Entrepreneuriad Educaioninther curricula Thishasincressed

entrepreneuria awarenessamong undergraduates who may want to engagein various busi nesses
or createafirm.

Recommendations

Theformation of an entrepreneurial mentality should be anecessary coursetopicinuniversities
curriculum and acrossall academi ¢ streamssince universitiesthrough EEd have encouraged students
to start new firmsand contribute to the economy of the country and the devel opment of the society.
In order to maintain undergraduate’ attention, universities should offer entrepreneurial seminars,
training programmes, and real projects. Universities should also work with their in-house
entrepreneurship centresto hel p undergraduates devel op businessplansfor startups asapart of
thelr requirementsto earn adegree. Universitiesshould a so work with large businessesinthe
private sector of theeconomy to provideindudtrid attachmentsthat will hel p undergraduatesembrace
cutting-edge technologiesandintegrate digital technologiesinto thestudy of entrepreneurship.
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