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Abstract

Wbmen as adult learners have challenges participating in learning and continuing their
education. Whether or not these challenges are peculiar to women is unknown but likely,
considering thefact that gender socializationin traditional African society placewomenina
disadvantaged position than the mal e counterpart. Therefore, this study aimed at finding out
the influence of gender socialization on women participation in adult learning programmes
in Edo Sate. Two research questions were raised. The study adopted the descriptive survey
research design. The population of the study consisted of 406 women of Benin origin because
it usan ethnic group theresearcher isvery familiar with, who are participantsin adult learning
programmes in government and private centresin Edo South Senatorial District. The entire
population constituted the sample for the study because of its manageable size. A self-
constructed questionnaire was used as research instrument for data collection and was
validated by three experts: two from adult and non-formal education and one from
measurement and eval uation. Thereliability was established using Cronbach Alphareliability
method which yielded areliability coefficient of 0.71. Data gathered for the study were analysed
using Mean and Sandard Deviation. Findingsof theresearch showed that gender socialization
influenced participation of Benin women in adult lear ning programmes. Based on thefindings
of the study, it was recommended among othersthat cultural institutions should identify and
abolish gender stereotypes and practices that devalue the female gender which can impede
participation in alternative education in later life.

K eywor ds. Gender Socidization, Women Participation, Adult Learning Programmes

Introduction

Gender socialization is the process by which persons develop, refine and learn to “‘do’ gender
through internalizing gender normsand roles asthey interact with key agentsof socidization, such
as family, social network and other social institutions (Balvin, 2017). It is simply learning our culture’s
gender-related rules, norms, and expectations. Gender sociaizationisalifelong processand the
beliefs about gender that we acquirein childhood viaour culture can affect usthroughout our lives

137



UNILORIN JOURNAL OF LIFELONG EDUCATION 5(1) 2021

even in adulthood and theimpact can beimmense, shaping what we believe we are capabl e of
accomplishing and thus potentially determining our life’s course whether in business, our relationships,
theworkplace, or learninginlater life.

In different cultures acrossthe world, there are expectations regarding the appropriate
roles, rightsand responsibilitiesof men and women respectively (Philips, 2011). Depending onthe
culture of awoman’s immediate family, ethnic community and geographical region, women are
conceptualized asinferior to mento justify and sustain socia and cultura systems dominated by
men. The socialization processin apatriarchal society islikely to shape how men and women
express gender identity differently, and as such, when awoman decidesto engageinalearning
programme, her ability to thrivein thelearning Situation isdependent on whether or not she possesses
the expected gender identity (Courtney, 2016).

Higtorically, participationin adult educaionislargdy avoluntary activity becauseit isexpected
that adultsknow what they want. Without volunteer learners, adult education would beamuch
smdler enterprise. According toAminchi (2015), providersof adult education do not only need to
know whois participating and why they are participating but what conditionsarelikely to promote
greater participation. Knowing why some adults participatein adult education doesnot tell why
many do not. Reasons adultsdo not participate have been clustered by severd researchersinto the
typesof barrier. Of interest to thisstudy isthe psychosocid obstaclesuch asbeliefs, val ues, attitudes
and perceptions about education or about oneself as a learner, that is, the learners’ self-identity is
said to beat the heart of non participation, (Hall & Dona dson (1992) in (Onyishi (2004). Women
who constitute a large proportion of the nation’s population have important role to play in society
and nation building. Yet, their level of participation islow when compared with the partici pation of
men. Theway awoman feelsabout herself, her self-esteem and self confidence, and theway she
expresses hersaf are significant elementsin her decision about whether or not to participatein an
adult education programme. Hall & Donaldsonrecommendedthat moreresearch be conducted on
specific structura factorssuch asrace and gender that enhance or impede partici pation. Participation
isvital and of paramount importancein any adult and non-formal programme. For any successful
programme, full participation of thetarget group isimportant (Onyishi, 2004). More so, where
culture hasdifferent expectationsfor maleand femal eas seenin patriarchal societies, astudy onthe
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possibleinfluence of gender socialization on participation among women learning programmes
becomes pertinent.

Women make up the mgority of adult learners till; consideration for women has been
consistently left out of the planning processin adult education (Spencer, 2006). Theresult of this
falureisthat too often, it sabotageswhat might otherwisebeauseful |earning experiencefor women.
Thenumerousroleswomen play, such asmother, wife, community member, worker and learner
havethe potentia of creating conflict that can distract them fromlearning. Different culturesare
condtituted by different practicesand discoursesal of which influenceindividua s(men and women)
differently. In addition, cultural values which emphasize women’s primary roles as wives and home
makersare psychol ogical barriersto women (Oyitso & Olomukoro, 2012). Itisimperativethat
adult education researchersbegin to recognize andincorporate research and practi cethat arewomen-
focused or women-driven. Women al over theworld sometimes sharesimilar experiences, while
for someothers, their experiencesare peculiar, and as such, this study focused on women from the
Benin ethnic group of Edo statein southern Nigeria. An ethnic group with gender expectationsthe
researcher canidentify with asanindigene.

The name “Benin” is both a geo-political and demographic ethnic identity and expression. It
refersto the land and the peopl e indigenous to the land hence, the word Benin here mean the
indigenous peopl e of themodern south senatorial district of Edo State, South-South Nigeria. The
tota areaof Benin coveringitspresent sevenlocal government areas (Oredo, Orionhnwon, Ovia
South west, Ovia North East, Egor, Ikpoba-okha and Uhunwonde) is about 10,360 square
kilometres (Eghafonaand Osunde, 2017). Accordingto oral tradition account, when thefounding
familiesarrived at the spot known today as Benin around the early 7" century, they found that the
land was flowing with resources hence the land was named Ubini. The Benin historical account
claimthat Benin arrived at the name as a derivation from Oranmiyan’s description of the land and
people as “lle-1binu’ meaning land of vexation. The name Edo, on other hand was said to have been
the name of a slave, who saved Oba Ewuare (1440-1473) from being killed. To immortalize Edo’s
namefor the services he rendered, Oba Ewuare changed the name of theland to Edo (Egharevba
in Eghafona& Osunde 2017). Today, the names Edo and Benin have been used interchangeably,
Edo isbetter usedin speaking vernacular while Benin in speaking English.

139



UNILORIN JOURNAL OF LIFELONG EDUCATION 5(1) 2021

According to Eghafona (2003), even though thenameBini iscloser to theoriginal Ubini, whichis
likely to be the proper name of the area, Oba Erediauwa (1979-2016), decried its usuage as
wrong. He claimed that no word like ‘Bini’ existed in the Edo vocabulary, and it’s usage alongside
with Edo and Beniniserroneous. Therefore, only Edo and Benin should be used when describing
the people, placeand language (Erediauwa, 1992). Inthisstudy therefore, the peopleand language
will bereferred to as Benin. Benin City isthe ancestral home of the Benin peoplewho tracetheir
geneal ogy to acommon ancestor. Presently, thereare different ethnic groupslivingin Benin City,
but these people are different from the Benin indigenes sincethey do not shareacommon ancestral
higtory.

Intermsof socia organisation, Ebohon (1996), stated that decent among the Benin people
ispatrilineal, aschildren tracether decent or blood relation to thelineage of their father from whom
they inherit. The principle of primogeniture by which a senior son inherits his father’s house, property
and title where applicable, holds in Benin. The family estate known as “igiogbe’ was usually an all-
maleaffair. Consequently, in atraditional gender-stratified society, thereare expectationsregarding
theappropriateroles, rightsand respons bilitiesof men and women respectively, including articul aion
of power relations, especially theway men and women relatein society. Examplesof what is
appropriate and/or not appropriate for awoman include: Women do not take decisionsin the
home. Itisexclusively for themen, Funeral rites/ mourning expectationsdiffer for widowsand
widowers, women are considered unclean during their monthly periods, daughter’s education is
lessimportant than son as sonsare potentia providersand perpetrators of family names, itisthe
role and duty of women isto taking care of the children and the household and should be given
priority on training in domestic chores, theresponsibility of giving out daughtersin marriageis
exclusively for men, awoman isnot expected to take her bath oncethe fowlshave goneto take
shelteri.e, at night fal, if awoman seesaman urinating on theroad sheis expected to spit out.

Spedificadly, thestudy sought to: identify thegender socidization that exist among the Benins,
find out if gender socialization influence women’s participation in adult learning programmes.

Statement of the Problem

Theadult learner and the manner inwhich he or shelearnsbest have been questioned and remainan
issueof researchtill dateinthefield of adult education. Different researches carried out in the past
have emphasi zed the case for |0oking at factorsinhibiting women participation in adult learning
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programmesfrom different perspectivesbut not inthelight of socid cultural realitiessuch asgender
socialization with particular reference to awoman’s geographical region and ethnicity. The fundamental
question that now arises is: does gender socalization in anyway influence women’s participation in
adult learning programmes? Gender socialization discourseisnot devoid of cultural context. This
study thereforeaimstofill thisgap intheliterature by examining theinfluenceof gender socidization
on participation of Beninwomenin adult learning programmes.

Resear ch Questions
Thefollowing research questionsguided the study:
1. What gender socidization existsamong theBenins?
2. Doesgender socialization influence women’s participation in adult learning programmes?

M ethodology

The study adopted the descriptive survey research design. The popul ation of the study consi sted of
406 women of Benin originwho are participantsin adult learning programmesin both government
and private centresin Edo South Senatoria District. The entire popul ation was used for the study
because of itsmanageable size. Therefore, therewas no sampling. A self constructed questionnaire
was used asresearch instrument for datacollection. Theinstrument for detacol lection was validated
by two expertsin adult and Non-formal Education and one expert in Measurement and Eval uation
from the Faculty of Education, University of Benin, Benin City. Correctionson the gppropriateness
of language and expression were made and incorporated into thefinal draft of theinstrument. The
scoring pattern of theresponse scalewasafour point modified likert scaleof Strongly Agree (SA),
Agree(A), Disagree (D) and Strongly Disagree (SD) and scored 4, 3, 2, and 1 respectively. To
establishthereliability of theinstrument, it wastrial testedwith twenty (20) women from the adult
learning centre. The datagenerated wasthen analyzed using Cronbach Alphareliability method.
Thisyielded ardiability coefficient of 0.71. Datagathered for the study wereanaysed usng Mean
and Standard Deviation. Theinstrument wasadministered to the respondents by the researcher
withthe hel p of research ass stantswho were on ground for their practicum posting to some centres
and addditonal research assistants wererecruited for centres not covered by the posting. They
were briefed on how to administer the instrument. The research assistants also helped to
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conscientioudy retrievetheingrument immediady to enhance maximum return and reduce mortaity
rate.

Results
Resear ch Question 1. What gender socialization existsamong the Benins?

Table 1: Mean and Standard deviation of Gender socidization among the Benins.

S/IN Item N Mean SD Remarks
1 Inthe Benin culture, men and women
don’t bath with the same bucket. 406 3.97 0.38 Agreed
2 Mourning expectationsdiffer for men
andwomenintheBeninculture, 406 3.79 048 Agreed
3 Womenintheir monthly cyclearenot
permitted to cook for their spouses. 406 2.72 0.81 Agreed
4 Therespongbility of giving out daughters
inmarriageisexclusively for men. 406 3.75 047  Agreed

5 Girlsaregivenpriority ontrainingin

domestic choresrather thanto their education. 406 343 0.60 Agreed
6 High vaueisgiventotheeducation of sons

than daughters becausethey are potentia

providersand perpetratorsof family names. 406 3.09 0.73  Agreed

Note: SD (Standard Deviation), N (Sample Size) Decision Point =2.50

In responseto research question one, Table 3 showsthat therespondentsrated item onetofiveas
agreed withamean rating ranging from 2.75 to 3.97 whilethe standard deviation a so rangesfrom
.3810.81. With theseresults, the above mean score showsthat different gender ideologies exist

amongthe Benins.

Resear ch Question 2: Does gender socialization influence women’s participation in learning
programmes?
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Table2: Mean and Standard deviation of Gender socialization and women’s participation in Adult
learning programmes.

S/N Item N Mean SD Remarks

1 | amactiveand giveinput inmy learning

programme despitemy cultura orientationasa

Beninwoman 406 274 045 Agred
2 | am passiveand givelittleor noinputinmy

learning programme because of my cultura

orientation asaBeninwoman 406 227 045 Disagreed
3 My responsi bilitiesasaBenin woman areenormous

and assuch givesmelittleor notimeto participatein

learning activities 406 3.02 018 Agreed
4 | tend to alow the mal e participantslead and take

decisioningroup learning activitiesbecause of my

culturd orientation 406 328 047  Agreed
5 I don’t put pressure on myself in the learning

programme because of my cultura orientation

doesn’t expect so much from women 406 310 034  Agredd
6 | can do better inmy learning programmeif the

cultural expectationswerelesshegemonic 406 301 014 Agred

Cluster 406 291 012  Agredd

Note: SD (Standard Deviation), N (Sample Size) Decision Point=2.50

Thedataanalysisin Table 5 depictsthat the respondentsrated item one, two to six asagreed with
ameanratingranging from 2.74to 3.28 whileitem two wasrated asdisagreed with amean of 2.27.
The standard deviation also ranges from .12 to .45. With these results, the above mean score
shows that Benin gender ideologies influence women’s participation in programme planning in adult

learning programmes.

Discussion of Findings

Research question 1 sought to find out what gender socialization exist among the Benins. The
findings showed that six gender socidization raised are accepted asexist among the Benins. These
include: “in the Benin culture, men and women do not bath with the same bucket” was rated first.
The second being “mourning expectations differ for men and women in the Benin culture” The third
is the responsibility of giving out daughter in marriage is exclusively for men, The fourth being “girls
are given priority on training in domestic chores rather than to their education”. Where the fifth is
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“high value is given to the education of sons than daughters because they are potential providers and
perpetrators of family name”. The sixth being “women in the monthly cycle are not permitted to
cook for their spouses”.

Thefindings are cons stent with the view of Omodjohwoefe, (2011) who found out that in
all societies, peoplehavedifferent ideas asto what congtitutes proper behaviour and expectations
for women and men. Girlsand boysare socidized into their different roles. Although each culture
hasitsown definitions of male and femal eroles and characteristics, thereare someimpressive
cross-cultural regularity. Themgority of societiesaround theworld organizetheir socia ingtitutions
around maleswho are more dominating and more deferred to than women. WWomen on the other
hand, generally carry out established routinesthat hasto do with house work. Thethree major
functionsof housework are housekeeping (including cooking), childcare, and persona serviceto
husbands, children and other people.

Also, according to Osezua, (2016), most African culturesincluding Benin, havecultura
practicessuch asritud's, name-giving ceremonies, havebeen usedin mohilizingthegender socidization,
that is, therole of menand womeninsociety. Most of theideol ogiesconcerningwomenintraditiond
societiesstem from one or other aspectsof her reproductive roles such as menstruati on, pregnancy,
lactation and so on. Infew other societies, it involvesstrict seclusion andisolation. Limitationsare
placed on theactivities of women during these periods gradually restricting her activitiesto house
work.

Research Question 2 sought to find out if gender ideologies influence women’s participation
in learning programmes? The result showed that gender ideologies influence women’s participation
in programme planning in adult learning programmes. A number of studieshavetakeninterestin
likely barriers to women’s participation in adult learning ranging from lack of time, cultural bias, heavy
work load, religiousbdlief, lack of appropriatefacilities, negativesdf-conceptand financid factors
(McGiveney, 2013). Different researchersin Ethiopiasuch asKakidan (2007) and Hofstede (2010)
claimthat cultureinfluencesthe education of women resulting in gender division of labor where
women are denied important opportunities|ike educational accessand burdened by heavy works
which are hardly acknowledged. In most societies, women education isconsidered asof no value
that they prefer men education. Regarding this, Courtney (2001) stressing the cultura patternsand
customs as one of the obstacles to women literacy, said, “Parents believe that it is not worthwhile to
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invest in girl’s education; instead they invest time and money to educate boys.” To show in which
members of the soci ety thisnegative attitudetowardswomen is prevalent, Ballara (2002), wrote
that husbands, fathersand menin general have such attitudestowardswomen education mainly
becausethey areafraid that it may reversethetraditional women rolesby providing them with new
roles.

Every society hasitsown cultura behavior patternswhich the malesand femalesinthe
society areexpected to follow which in turninfluence the behavioral and personality devel opment
of individua sfrom early yearsof life. Culture affectswomen in variousways, one of whichistheir
education. Inthe case of the situation of Ethiopia, Onyishi 2014 said, gender inequality in general
and gender inequality in education in particul ar, are mostly theresult of thenormsand va ueswith
which our soci ety definestherolesand respons bilities of women and men. Although theimportance
of giving priority for educating girlsthan boysis stressed by different researchers (King & Hill,
2011) in most societies, customarily, educating boysisassumed more beneficial than educating the
girlsand hencegirls should stay at home and help their mothersrather than going to school. Based
onwhat isappropriatefor men and women, thelatter isexpected to stay at homeand carry out their
‘natural’ roles. Since this assumption of the larger society is taken by women as true, it affects their
confidenceto partici patein tasks outs dethe house, of which education isno exception. In education,
too, evenif they participate, because of their achievement and subject choicesonecantell that they
areinlinewithther culturd roles. Ingenerd, culturd influenceson education of women aremanifold
that it hasan effect on their enrollment, classroom partici pation, achievement and career choice.
Closely related to the focus of this study are the views of Kalkidan (2007) and Stalker (2005)
about dispositiona barrier: thoserel ated to attitudes and sdl f-perceptions about oneself asalearner
by lack of self confidence because of ‘poor’ previous educational achievements or gender orientation
and attitudinal barrierssuch asreification, vilification, and subjugation which adult educators must
remanvigilantagang.

Conclusion

Thisstudy established the existence of gender socidization among the Beninsof Southern Nigeria
having different expectationsfor men and women. Thestudy a so showed that gender socialization
influenced Beninwomen participation in Adult learning programmes.
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Recommendations

Drawingfrom thefindingsof thisstudy, thefollowing recommendati onsaretherefore made:
Custodiansof culture should consider identifying and abolishing cultural ideologiesand
practi cessuch asgender socidization which subjugatethefema egender and hasimplicaions
for gender identity expression. Asit will goalongway in protecting the rightsof women and
the extinction of marginalization and discriminatory practicesagainst women.
Towardsimproving participation by women, curriculum plannersat dl levelsof education,
should inthe planning of Adult Education programmes, ensure theinclusion of gender
education in the curriculum to promote gender consciousness and guarantee leveragefor
reorientation and attitudina changeamong citizens.

Providersof adult education programmes should ensureregul ar training and retraining of
fadilitatorsto equip themwith necessary skillsto hel p promotegreater and better participation
of women in learning programmes despite the challenges posed by gender sociaizationin
traditona African societies.

Government through the Nationd Orientation Agency, should sensitized the genera public
onsof cultural gender ideol ogiesthat congtitute aseriousviol aion and infringement on the
right of womento humandignity.
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