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Abstract

The success of every society depends intensely on the quality and quantity of education of its
citizens. Community education was designed to empower theadult learnerswith basic literacy
and functional education needed for their improvement. It has been a bottleneck to improving
the implementation of an adult literacy program in the study area. The government and
individuals have yearned for a functional Adult Literacy program but to no avail. The study
is descriptive survey research.The population of the study comprises of all adult learnersin
[lorin metropoliswhile simple random sampling techniques was used to select 107 respondents
that was used for the analysis. Three research questions were raised and answered in the
study with frequency counts and percentages.Findings from the selected respondents as a
representative sample were generalized to the entiretarget population. One of the significant
findings was that community education has contributed to poverty eradication among adult
learnersinthellorin metropolisat ahigh level. It exposes participantsto different opportunities
to depend on their own without relying on the government. It has a positive impact on the
socio-economic development of the study area. It was recommended that government and
non-governmental invest heavily in community education by budgeting adequate fundsfor
community educationinthellorin metropolis. The study concluded that community education
inthe llorin metropolisis a viable and good program worthy of encouragement.
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Introduction

Educationisgeneraly acknowledged asaweapon for devel opment by variousscholars (Gerhard
2000 & Preece2007). Itisatool for thetransformation and empowerment of citizensinacountry.
Asadeveloping country, Nigeria sees education as a catalyst for empowerment that provides
communitieswith the necessary skillsrequired for good social living. The Federal Republic of
Nigeria(FRN) (2007) submitsthat educationisaninstrument par excellencefor effectivenational
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development. Thisview of development istraced to the economic perspective. Sufficeto say that
devel opment could beviewed from different perspectives. On the other hand, nationd development
entailsal activitiesengaged by anation to enhancethe standard of living. Adebayo (2012) explainsthat
theprimary purposeof nationd development istheliberation of itsditizensfrom theshacklesof poverty.

Community educationinvolvesusingcommunity learning resources and research to bring
about community change and recognition that people canlearn through with and from each other to
cresteabetter world. Ezimah (2004) added that it aimsto rai seconsci ousness, Spread understanding,
and provide the necessary skills, including the human and material resources, for the community’s
socid, economic, paliticd, and culturd deve opment. Thearray of definitionsof community education
pointstothefact that it isan organised learning activity directed to communitiesto improvetheir
standard of living. Interestingly, it is the education for peoples’ empowerment over their own lives in
order to bring about transformati on and changeinindividual s, communities, societiesand nations.
Anyanwu (2004) noted that the philosophy of community education istied up with theideaof
enabling peopleto exploit their resourcesand use such to increasetheir competence and confidence
in handling their affairs. The attainment of excellence as concelved by the Federal Republic of
Nigeriarequiresdiversity intraining such asformd, informal and non-formal.

Community education is an aspect of non-formal education. It is an adult education
programmegeared at empowering community membersfor enhanced qudity of life. Akande (2003)
opined that community education as atype of education needed to ensure self-confidence, self-
respect and persona independence aswell asto safeguard human rightsto achieve socia equdlity.
Itisaveritabletool for stimulating community membersto actively participatein socid activitiesthat
would generate employment, increasetheir incomes, and improvether quality of life. Two schools
of thought have emerged inthedefinition of community education as conceived by Anyanwu (2004).
Thefirst seescommunity education asaguideto community development activities. Inthisschool,
emphasisisplaced onthemateria improvement of communities and the achievement of tangible
gods. Thesecond viewscommunity education intermsof building up communities. It involvesthe
improvement of learnersinthecommunity.

Poverty isaphenomenon that ismulti-faceted, multi-dimensiona and multi-disciplinary.
Theterm hasbeen subjected to avariety of interpretationshby scholarsin different areas of endeavour.
The Centrd Bank of Nigeria(CBN) (2005) classifiespoverty to structurd, economic, socid, cultura
and politicd deprivation. Asacomplex and multi-dimensiona phenomenon, Adebayo (2001) explains
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that poverty goesbeyond the condition of lack of resourcesand extendsto socid inequdity, insecurity,
illiteracy, poor hedlth, and restricted or total lack of opportunity for persona growth self- redization.
Asahuman condition, Preece (2010) describespoverty intermsof sustained or chronic deprivation
of resources, capabilities, choices, security and power necessary for the enjoyment of adequate
standard of living and other civil, cultural, economic, political and socid rights. Someother writers
have conceptualized thetermin terms of being absolute or relative. Asabsol ute, Ogwumikeand
Ozughda(2009) submit thet it ischaracterized by inadequate hedl thfacilities, poor qudity of education
and low lifeexpectancy. It isrelativewhen ahousehol d possesses per capital of lessthan 1/3 of the
average per capital income of the country concerned. Poverty from thiswiderange of meaning
denotesthe deprivation that incapacitatesan individua or group of peopleto effectively and freely
exercisetheir rightsonissues of personal and collective concerns. Thisview corroborateswith
Adebayo’s (2001) stipulation that poverty takes various forms. This includes lack of income and
productive resourcesto ensure sustainablelivelihoods, hunger, manutrition, ill-hedth, limited or no
accessto education, home essness, inadequate housing, unsafeenvironments, and socid discrimination
andexclusion. It dsoincluded restrictionson or lack of participation inthe decision-making process
incivil, socd and culturd life.

Prior to theemergenceof Western education inthellorin metropolis, Islamic education
wascomprehensive, effective, and lessexpensive. It was a so community-based, where community
membersenrolled their wordschildrento Idamicteaching, boysand girlsweregiven Idamiceducation
that enabled them tofulfill masculineand feminineresponsibilitiesinthe community. Consequently,
the philosophy that undermines community education as relevant to people’s needs, aspirations and
locally-based wasevident. However, with theemergence of western educationin llorin metropolis,
there seemsto be awrong notion among people on what community education actually isand
thereforewondershow it could serveasacata yst for eradi cating poverty. These problemsemanate
fromthefact that community educationismulti-dimensiond, and differ in scopeand interpretations
by variouswriters. However, it isdoubtful whether community education has contributed to the
eradication poverty in llorin metropolis. Informed by this, the researchers attempt to assessthe
leve of contribution of community educationin eradicating poverty inllorin metropolis.

Community educationinvolvesall those occupations and methods concerned with running
education and devel opment programmeswithin llorin metropolis. The programmesincludeAgric
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Extens on, gpprenti ceship, community mobili zation, and vocationd skill training for skill acquisition
among the peoplein the communities. But according to Olori (2008), poverty meanstheinability of
aperson or household to meet the basic necessities of life. It isasituation wherethe resources of
individuasor familiesare not enough to support itsmembers. And the conditionsare not up to the
minimum socially acceptable standard of living. Community education can betraced back to the
lackadaisicd atitudeof theearly miss onariesand colonid adminigtratorsto thetraditiona community
educationin Nigeria. The significance of the study term formsthe erroneous assumptions that
community education hasnot contributed to theeradication poverty in llorin metropalis. Thetheme
of thisstudy isto point out thisideais grosdy misleading. They discredited traditional community
education becauseit lacked literacy and proper documentation. Also, it failed to addresstheissue
of poverty. Thiseventually led to agenera acceptance of the Western system of formal education
and culture.

One of the characteristicsof athird world country is poverty. Themgority areso poor that
they cannot feed well, livein agood house, have agood education, medical attention etc. Some
signsof poverty that can affect Adult learnersinclude mental and physical nutrition, educational
deprivation, child and women abuse, hunger and mal nutrition, increasein crimeand many adult
learnersmainly do not have shelter over their head. Poverty Alleviationisaplan devised by authority
in power toreleaseitscitizen from poverty anditsattendant problems. Nigeriagovernment introduced
S0 many programmesin order to stop poverty inthecountry. They initiated and implemented many
programmes for alleviating poverty. These programmes are 1972 General Gowon’s National
Accelerated Food Production programme, 1976 General Obasanjo’s Operation Feed the Nation
and 1979 Shagari’s Green Revolution programme. Mrs. Mariam Babangida brought women to the
limelight when sheintroduced her Better Lifefor Rural Women programme between 1985 and
1993. The programme was changed to Family Support programme during Abacha’s regime which
was apet project of Mariam Abacha.

Statement of the Problem

Community education playsasignificant rolein reducing poverty by educating the peopleon using
their resourcestoimprovether living conditions. Thishighlevel of poverty can benoticed by some
indicationslikehigh rate of drop-out from schools, low standard of living among the popul ace,
poor feeding and high rate of begging along the streets. However, despite the contribution of
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community education, empirica studiesto ascertaintheextent of contribution of thiseducationin
eradicating poverty in llorin metropolis to the researchers’ best knowledge have not been adequately
conducted. Community education isthe best way to education and improvethe present level of
poverty inthestudy aress. Theabsence of these studiesin llorin metropolishasprovided aknowledge
gap, which this present study intendstofill. Therefore, the problem of thisstudy isto assessthe
extent to which community education has contributed to eradi cating poverty among adult learnersin
llorinmetropoalis.

Purposeof the Sudy

The purpose of the study isto assessthe extent community education has contributed to poverty

eradication among adult learnersin llorin metropolis. Theobjectivesof thestudy are specifically to:

1.  Determine how community education could serveasacatalyst for the eradication of poverty
among adult learnersin llorin metropoalis.

2. Findout theinhibiting factorsaffecting community education from eradicating poverty amnong
adultlearnersinllorinmetropalis.

3.  Tofindoutthesgnificanceof community educationin poverty dleviation among adult learners
inllorinmetropolis.

Research Questions

Thefollowing research questionsare posed to guide the study:

1. Towhat extent hascommunity education contributed to poverty eradication among adult
learnersinllorin metropolis?

2. What inhibiting factorsprevent community education from eradicating poverty among adult
learnersinllorin metropolis?

3.  What arethefactorsthat aresgnificant of community educationin poverty dleviation among
adult learnersin llorin metropolis?

Significanceof the Sudy

Thefindingsof thestudy will increasetheunderstanding of theleve of poverty and how they canbe
eradicated. It would a so be of help to the NGOsand government agenciesto effectively cooperate
with Internationa and local organizationsto increase awareness on poverty eradication. However,
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thisstudy issignificantinthesensethat it will hepto highlight the processof collective enlightenment,
political awareness mobilization, incul cation of values and necessary skillsneeded for the better

living of adult learnersin llorin metropolis.

M ethodology

The descriptive survey research design was adopted for the study. This design aimed to assess
respondents’ opinion on how community education has contributed to eradicating poverty among
adultlearnersin llorin metropolis. The popul ation of the study comprisesall theadult learnersin
[lorin metropolis. Thisstudy used apurposiverandom sampling technique procedureto select 35
adult learnersin each Loca Government Areaof Ilorin, making 105 adult learners.

Theinstrument that was used for thisstudy is 16 itemsresearcher designed questionnaire
on the features and parameters of community education and poverty which was used to seek
responses from the adult learners. The questionnaire consists of sectionsA and B. SectionA was
used todicit information about the respondentswhil e section B consistsof ¢l osed-ended questions
that were used to draw information on theimpact of community education on poverty eradication
among adult learnersinllorin metropolis. Respondentsare expected to tick created boxesof columns
wherethey Strongly Agree (S.A); Agree (A); Disagree (D) and Strongly Disagree (S.D) tothe
given statements. The respondents responseswas coded 1-4 where Strongly Agree-4, Agree-3,
Disagree-2 and Strongly Disagree-1.

For the purpose of this study, face and content validity was established by giving out the
researcher designed questionnaireto therresearcher supervisor and two expertsinthefield of adult
education. Theresearcher distributed thewel |-structured questionnairespersonadly by visiting the
selected adult literacy centersin llorin metropolis. A pil ot study wasdoneto ensurethereliability of
thedata-gathering instrument. Theresearcher pilot teststheinstrument with 20 adult learnersin 2
adult literacy centres who are not part of the study’s respondents. The instrument yielded a reliability
coefficient of 0.75. The collected datawas and yzed using frequency and percentage.

Tablel: Digtribution of Respondents by Gender

Gender Frequency Per centage (%)
Mde 64 59.8

Femae 43 40.2

Total 107 100.0
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AsshowninTable1, 64(59.8%) of the respondentswere maleswhile43(40.2%) werefemales.
Thisshowsthat more ma es participated in the study than fema es. The participantswereasked to
indicatetheir marital statusasshownintheTable2.

Table2: Didgtribution of Respondentsby Age

Age (years) Frequency Per centage (%)
<30 77 72.0

31-40 19 17.8

41-50 1 10.3

Total 107 100.0

Asshowninthetable 2, 77(72.0%) were aged between 30years, 19 (17.8%) were between 31
and 40 yearswhile 11(10.3%) were between 41 and 50years. This showsthat most the
respondents were between the ages of 30 years.

Resear ch Question One

To what extent hascommunity educati on contributed to poverty eradication among adult learnersin

llorinmetropolis?

Table3: Levd of Contribution of Community Education to Poverty Eradication
Leve Frequency Per centage (%)

Low 4 3.7

Medium 13 12.1

High 90 84.1

Total 107 100.0

Resultsfrom table 3 show that 90 respondents out of 107 respondentsbelieve that community
education has contributed to poverty eradication among adult learnersin llorin metropolisat ahigh
level. They aimed that if community educationiswell embraced inthe study areas, theleve of
poverty will be eradicated. The community peoplewill seethe need to develop themselvesand
improvetheir level of living through doingwhat will bringfood and shelther to them.

Research Question Two
What inhibiting factorsaffect community education from eradi cating poverty among adult learners
inllorinmetropolis?
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Table4: Digtribution of Respondents Opinion on Inhibiting FactorsAffecting CommunityEducation
from Eradicating Poverty anong adult learnersin llorinmetropolis
Items SA A D SD Remark
F(%) F(%) F(%) F(%)

Inadequate funding of educational 59(55.1) 41(38.3) 5(4.7) 2(1.9) Inhibit
project in the community

Corruption among leaders of the 44(41.1)  54(50.5) 6(5.6) 3(2.8) Inhibit

community

Incessant communal, ethics, 47(43.9) 50(46.7) 7(6.5) 3(2.8) Inhibit
regional she religions conflicts
The non-involvement of 50046.7)  48(44.9) 7(6.5) 2(1.9) Inhibit

beneficiaries by community

development programrs in the

decision making for the

effectiveness of the program.

Lack of effective collaboration 52(48.6) 42(39.3) 98.4) 4(3.7) Inhibit
among the Non-Governmental-

Organizations involved in the

promotion of community

education.

Resultsfrom Table4 showsthat 55.1% of the respondents strongly agreethat inadequate funding
of educationd project inthecommunity isoneof theinhibiting factorsthat affect community education
from eradi cating poverty amongAdult learnersin llorin metropolis. Al so, from theresultsintable 6,
52 respondents out of 107 respondents strongly agreethat lack of effective collaboration among
the Non-Governmenta -Organi zationsinvolved inthe promotion of community educationisaninhibiting
factor that affects community education from eradicating poverty anongAdult learnersin llorin
metropolis.

Resear ch Question Three
What arethefactorsthat are significant of community educationin poverty aleviation among adult

learnersinllorin metropolis?
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Table5: Digtribution of factorsthat are significant of community educationto dleviate Poverty
among adult learnersin [lorin metropolis.

Items

SA
F(%)

A
F(%)

D
F(%)

SD
F(%)

Remark

Community education helps
to in advocating policy that
helps the economic in the
community.

Established of harmonious
relationship in the society

Community education leads
to growth and development
of the society.

Community education
improves the standard of
living of members of the
community.

Community education
provides employment
opportunity for the teeming
youth in the society.

Community education
develops responsible
leadership among adult
learners.

81(75.7)

44(41.1)

64(59.8)

54(50.5)

62(57.9)

18(16.8)

50(46.7)

31(29.0)

43(40.2)

30(28.0)

35(32.7)

5(4.7)

10(9.3)

11(10.

8(7.5)

165111 W g

14(13.

3(2.8) Significant

3(2.8) Significant

3) 1(20.9) Significant

2(1.9)

Significant

Significant

1y 4(3.7) Significant

Resultsfrom Table 5 showsthat community education hel ping in advocating policy that helps
the economicinthecommunity isasignificant factor in aleviating poverty among adult learnersin

Ilorin metropolis.Another significant factor in alleviating poverty among adult learnersinllorin

metropolisisthat community education |eadsto growth and devel opment of the society, thiswas

strongly agreed to by 59.8% of the respondentsin thisstudy.

Discussionsof Findings

The study focused on theimpact of acommunity of education on poverty eradication among adult
learnersinthellorin metropolis. ShowninTable1, 77(72.0%)were between 30yearswhile 19(17.8)
were aged 31-40 years 11(10.3%) were 41-50 above. Thisshowsthat most of the respondents
were between theagesof 30 years. Theimplicationisthat theyouthsthat supposeto bethe backbone

of theeconomy in thestudy areaswerelyingidleand jobless. Instead of being engaged in reasonable

207



UNILORIN JOURNAL OF LIFELONG EDUCATION 5(1) 2021

and economic activities, they were nowhereto befound and thiswill eventually giveroom for high
level of poverty inthestudy aress.

Thefindingsreved ed based on Table 3 provided an answer for the research question one.
It was said that community education has significantly contributed to poverty eradication among
adult learnersinthellorin metropolis.

Findingsin research question one showed that the extent to which community education
has contributed to the eradi cation of poverty among communitiesin Ilorin metropolisof Kwara
State was high. Supporting the findings, respondentsindicated that the rate at which of llorin
metropolisenrollsin community education was very high. There was adequate publicity of the
community education inthe study area. Thisisnot unconnected with thefact that enlightened
community memberstend to make positive contributionsto devel oping their environment. This
further corroborateswith Akande (2003) tipulationthat community education iscapableof ensuring
self-confidence, self-respect, and personal independence and safeguarding human rightsfor the
attainment of socia equality. Anyanwu (2004) added that it introduces and strengthens democracy
at thegrassrootslevel.

Research question two reveal ed various factorsinhibiting community education from
eradicating poverty among adult learnersinthellorin metropolis. Asindicated by respondents,
someof thesefactorsincluded corruption among theleader of thecommunity, incessant communal,
ethics, and religion conflicts, and the non-involvement of direct beneficiariesin decision-making.
Thefindingsfurther noted that inadequate funding of projects, non-involvement of professionals,
and poor mai ntenance culturewere d so identified as contributing factors. Thisfinding is supported
by Akande (2003), who identifieslack of palitical will asone of the challengesfacing community
education. Thesgnificant differencefurther showsthat therespondentshavesimilar viewsregarding
theextent towhich community educati on has contributed to eradi cating poverty among adult learners.

Conclusion

Thisstudy investigated theimpact of community education on poverty eradication among adult
learnersinllorin metropolis. Thefinding reved ed that community education has contributed to the
poverty eradicationin llorin metropolis. Thishigh-level contribution of community educationwas
associated with severd factors. If theseinhibiting factorsweretaken careof effectively, poverty
will beeradicatedto theminimal leve inthestudy areas. Thesewill lead to theimprovement of the
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gtandard of living of members of the community, provision of employment opportunity for teeming
youth in the community, established harmoniousrelationship in the society and it will encourage
trangparency among someof theleadersinthecommunity. The beneficiariesshould beinvolvedin
decision-making and profess ona sin community education affairs should be employed with high

educationa attainment of most community membersand maintenance culture of existing projects.

Recommendations

Based onthefindingsof thisstudy, thefollowing recommendationswere made:

1. Theservicesof professionalsin community education affairs should bemoreemployedin
organising and coordinating community education activities.

2. Sendtisation ontheimportance of community education should be madethrough awvareness
campagns.

3. Moreadult education programs should be established to accommodate the varying needs of
thecommunities.

4. Beneficiariesof projects should be encouraged to participatein decision-making affecting
their well-beinginthecommunity.

5.  Synergy between the government and community leaders should be intensified for better
implementation of policiesaffecting thecommunities.

6. Adequatefunding should bedlocated to community education.
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