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Abstract

Thereisvirtually no classroomwhere Attention Deficit Hyperactivity Disorder (ADHD) children
are not found. This implies that the issue of teachers’ knowledge and attitude in ensuring that
all children in their care achieve maximally becomes highly imperative. Despite this, few
studies exist on the issues of teachers’ knowledge and attitude towards ADHD children with
huge empirical gap left uncovered. This premised the reason this study examined teachers’
knowledge and attitude towards ADHD children in Owode Local Government Area of Ogun
Sate, Nigeria. Descriptive design was used for the study. One hundred and twenty (120)
preprimary schools’ teachers were sampled out of the one thousand eight hundred and seventy
three (1,873) for this study using simple random sampling technique. Oneresearch instrument
titled ““Teachers’ Knowledge Test and Attitude to ADHD Children (TKTAAC) was used to
collect data for the study. Content and face validity of the instrument were established by
research experts. Thereafter, 20 copies of each of theinstruments were subjected to reliability
test through Cronbach’s alpha technique and Kuder-Richardson 20 formula which yielded
reliability coefficient and index of (0.83 and 0.77) respectively. The data collected were
analysed using descriptive statistics of frequency counts, percentage, mean and standard
deviations. The findings revealed as follows: the level of teachers’knowledge of ADHD children
in preschools is low and the attitude of teachers towards ADHD children in preschools is
negative. Hence, among the recommendati ons made was that training programmes, seminars
or workshops should be organised by experts in the field of special education and early
childhood education to train teachers on the importance of children with special needs
particularly ADHD children identification and management strategies.
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Introduction

Early yearsare characterised of diverse categoriesof children with distinct characteristicsasa
result of their unigueness. Theuniquenessof childrenintheearly yearsinformsthereason why rapt
attention need to be directed to them;in order to ensurethat they develop holistically. Dueto the
digtinct quditiesand abilitiesof childrenintheearly yearsand the need to provide quditative education
forthem irrespective of their exceptionalities, the latest edition of the nations’ National Policy on
Education (Federd Republic of Nigeria(FRN), 2014) emphas sed thesignificant of specia educeation.
Inthepolicy, special educationisreferred to acustomised education system or programmedesigned
to meet the unique needs of peoplewith specia needs. Thisisanindicationthat al children do not
learn the sameway dueto their uniqueness or the distinct characteristics each possesses. Hence,
specia provisionsare needed to cater for them.

Again, specia education can be seen asaprogramme of instruction designed to meet the
unique needs of achild who hasadisability (Michele, 2019). Accordingto FRN (2014), Michel
(2019) and Andrew (2021), the distinct characteristicsofchildreninthe early years necessitated the
need to categorisethem into their various groups, such asattention deficit hyperactivity disorder,
hearing impai rment, visud impairment, specificlearning disability, deafness, emotiond disturbance,
autistic spectrum disorder, language disorder, intellectud disability, orthopedicimpairment, traumatic
brain injury, multipledisabilitiesamong others. Furthermore, the FRN (2014) reiterated the need
for inclusive education to ensurethat these categories of children arehaveequal chanceof learning
among other norma children.

Thisstudy isinterested on childrenwith attention deficit hyperactivity disorder issue. Jmoh
(2014) seesAttention Deficit Hyperactivity Disorder (ADHD) asapervasivedisorder that touches
every aspect of the child’s life.Jimoh (2014) agrees withBarkley (1997) to say that ADHD is one of the
most common childhood mental health disorders affecting approximeatey primary school-aged
childrendl over theworld andischaracterized by sustained inattention, impulsivity, and hyperactivity.
Lasig, etd., (2017) and Carthy et d., (2012) posited further that ADHD is one of the common
childhood neuro-devel opmental disorderswhichisoften associated with disturbed classroom
behaviour. To theperspective of Dessieet al., (2021), itisaneuropsychiatric disorder that ismost
frequently reported among young children. In addition, American Psychiatric Association (2013)
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affirmed their positionson the concept and submitted that ADHD isaneurodevel opmenta disorder
that isdefined by impairing level sof inattention, disorganization, and/or hyperactivity-impulsivity.

Atthispoint, it isinteresting to note that the definitions showcased above, have established
thefact that ADHD ismore prevalent among school age children (Abikwi, 2009).Thisschool age
periodisvery critical becauseyoung children futureis premised onthe experiencesthey acquireat
thislevd. Itisawell-established fact that these categoriesof school -age children spend mgjority of
their timeat home and school classroom (Evans, Owens, & Bunford, 2014). Koset al., (2006)
maintai ned that the school setting may be one of themost difficult placesfor childrenwithADHD
becauseit requires children to engagein behaviorsthat go against the core symptomsof ADHD.
Thescholar further posited that ADHD affectsawiderangeof children with about 4%to 7% being
formally diagnosed, usually during early childhood. Michee(2019) and Andrew (2021)substanti ated
that ADHD in childrenisestimated to occur in 3-5% of our school-aged children.Studiessuch as
Abikwi (2009), Carthy et dl., (2012) and Lasig, et al., (2017) have shown that it affectsas many
as8% childrenthat childrenthat have problemspaying attention, concentrating, and difficulty following
smpleinstructions, haveaneed to physically movetheir body and are very compulsive.

Both attention deficit disorder and attention deficit hyperactivity disorder caninterferewith
school functioning. Three coretypes of symptomsthat tend to corrdatewithADD andADHD in
children. They includehyperactivity, impulsivity andinattention. Itisestablished that somewill have
hyperactivity and impulsivity symptoms but are ableto pay attention. In samevein, children with
inattention areeasly distracted. They findit difficult tofollow directionsor finish tasks, appear not
to listen, make carel ess mistakes, areforgetful about daily activities, have problems organizing
tasks, avoid sitting still, lose things and tend to daydream. Sometimes, they result in squirming,
fidgeting or bouncing behavior. They often Struggleto stay seated, havedifficulty playing quietly and
areawaysmoving and excessively talking. While some haveadifficult timetaking turn, blurt out
answers, and ofteninterrupt others.

The characteristicsof ADHD showcased in the penultimate paragraph above pointsto the
fact that anindividual saddlewith therespons bility of caringfor their needs, hascoreroletoplayin
ensuring that they grow, develop, learn and achievemaximally like their counterparts. Among the
individualswho cater for them areteachers. Teachersarefull grown adultsor individualswith
professional skillsof caring for the needs of young children. In respect to thisstudy, teachersare
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those professionally trained to assist special categoriesof children especialy thosewithADHD to
learn and develop halistically. Thisimpliesthat not al teacherscan effectively cater for the needs of
these categories of children; but thosewho aretrained with professiona skillsand knowledgeto
providefor their needs. Thisisbecause Tannock and Martinussen (2001) opined that given the
prevaence of ADHD, preschool teachersarelikely to beamongthefirst peopleto noticeADHD
related behaviors. Teacherswho are successful in educating children with ADHD use athree-
pronged strategy. They begin by identifying the unique needs of the child, and then select different
educationd practi cesassoci ated with academicinstruction, behavioral interventions, and classroom
accommodations that are appropriate to meet that child’s needs (Bhandari, 2017; Mohammed et
al., 2018). In order to recognize these symptoms, knowledge about ADHD isimportant. Inthe
study of Dessieet d. (2021), it was established that good knowl edge about ADHD was significantly
associated with participants’ educational level of diplomaand degree than those having a certificate.
In addition, information about ADHD can influence teachers’ behaviors and perceptions of the
disorder (Ohan, Cormier, Hepp, Visser, & Strain, 2008). For instance, if ateacher hasahigher
leve of knowledge about ADHD, it might increasethelikelihood that they woul d refer children for
assessment. It may also influence how supportivethey will be of behavioural treatmentsin the
classroom (Ohanet a., 2008).

Despite the important role school teachers’ knowledge and attitude towards ADHD play in
early detectionand referral of thechild to treatment centers. Dessieet d. (2021) confirmed that few
existing reports, however, indicated the darming rate at which the problemishighly neglected in
Sub-Saharan Africa. While the few studies on the issue of teachers’ knowledge reported low level
of teachers’ knowledge of ADHD children. In the same vein, much was not known about the
teachers’ attitude towards the children. However, there is no doubt that if these teachers do not
havehighleve of knowledge about them, the children will not beableto develop halistically and
achievemaximally. Then, it becomesagreat problem. Again, if theteachersdo not have positive
attitudetowardsthem, many of these childrenwould befrustrated and might not beabletogofarin
life. Since most children spend most of their timein schoolsand interact often withteachersona
daily basiseven morethan their parentsor physicians, itimpliesthat school s play avery important
roleinthe early detection and management of ADHD.
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At this juncture, it pertinent to establish that the issue of ADHD has attracted previous scholars’
attention and many of them have provided remedial panacea to the issue of teachers’ knowledge,
attitude and behaviour management techniquesthrough practi cable recommendations. For instance,
inastudy by Marshaet d. (2015) reved ed that total knowledge scoreswerelow, again, postgraduate
education and in-servicetraining significantly improved knowledge scoresas did having previously
taught achild with ADHD. Whiletheattitudes of theteacherstoward children with ADHD were
generaly positive athough most teachersfelt children with ADHD should betaught by specidist
teachers. Hence, resultssuggest greater effortsto be madeto provideteacher training specificalyin
theidentification and management of children withADHD. Mohammed et a. (2018) found that
mean score regarding the sampled teachers’ ADHD knowledge, attitude, and classroom management
technique were significantly higher than the teachers’ initial pre-knowledge, attitude and classroom
management techniques after the intervention. Theresult of Dessie et a. (2021) showed that
elementary school teachers had good knowledge and a favorable attitude towards ADHD.
Gerdding, etd. (2019) reported that secondary school teachershad morepositive attitude towards
ADHD. Whileother teachers characteristicsdid not play asignificant role.Sciutto et al. (2000)
reported asmall, but statisticaly sgnificant positivecorre ation between the number of childrenwith
ADHD taught and years of teaching experiencewith knowledgeof ADHD. Again, thequaifications
of theteacherswas significant with their knowledgeof ADHD. In Nigeria, quantitative correlationa
study was conducted to assess Nigerian educators’ knowledge about ADHD and the nature of
classroom management strategiesthey employ for the management of ADHD students. The
researcher found that ahigh percentage of educatorsin Imo State, Nigeria, lacked the knowledge
ineffectiveinterventionsfor the management of ADHD behaviour in theclassroom, held inherent
cultural beliefsthat lead to serious misconceptions of studentswith ADHD behaviour (Harrison
et al., 2016).

In searching literature further, it was reveal ed that efforts have been made by previous
researchers to address the issue of teachers’ knowledge and attitude. In fact, many of the studies
haveimproved the qualities of teacherscatering for theneedsof childrenwithADHD. However, it
isimperativeto emphasisethat despitetheir efforts, thereare ggpsthat still need to beclosed onthe
issueof ADHD. Theneed to enclosethe gapsisimportant becauseit would enabl ethe teachersto
becomeawareof theissueof ADHD children and how to cater for them particularly inthegeographica
locations where efforts have not been made to address the issue of children with ADHD.
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Consequently, there are dearth of studies on the issues of teachers’ knowledge and attitude especially
in Ogun State. This position is established because no literature was found to be centered on
teachers’ knowledge and attitude conducted in Ogun State. Hence, this necessitated the need for
thisstudy. Theobjectivesof thisstudy areto: Examine the level of pre-school teachers’ knowledge
of ADHD childrenin pre-schools, investigate the attitude of pre-school teacherstowardsADHD
childrenin pre-schoals, establish whether there is significant difference in the pre-school teachers’
knowledge of ADHD children based ontheir qudificationsand establish whether thereissignificant

difference in the pre-school teachers’ attitude towards ADHD children based on their qualifications.

Resear ch Questions

Thefollowing research questionswere answered inthe study.
1. Whatisthe level of preschool teachers’ knowledge of ADHD children in preschools
2. What istheattitude of preschool teacherstowardsADHD childrenin preschools

Research Hypotheses

Thefollowing research hypotheses guided the study. They weretested at 0.05 level of significance.

Ho': There is no significant difference in the pre-school teachers’ knowledge of ADHD children
based on qualificationsin Owode Loca Government Areaof Ogun State.

Ho? There is no significant difference in the pre-school teachers’ attitude towards ADHD
children based on qualificationsin Owode L ocal Government Areaof Ogun State.

M ethodology

Theresearch design that was used for this study isdescriptive design. The popul ation of the study

comprised all pre-school teachers in the study’s geographical location. The total population of the

teachers compri sed one thousand eight hundred and seventy three (1,873). Inall, onehundred and

twenty (120) pre-primary schools’ teachers were sampled for this study. Simple random sampling

techniquewas used for selecting the schools. This sampling technique advocates equal chance of

participants beinginvolved in astudy. The sample comprised pre-school teachersfrom private

schools only. One research instrument titled “Teachers” Knowledge Test and Attitude to ADHD

Children (TKTAAC) wasused to collect datafor the sudy. Content and face vdidity of theinstrument
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were established by research experts. Prior to thedatacoll ection phase, 20 copiesof theinstruments
wereadministered to pre-school teachersin Shagamu Local Government Areaof Ogun Statewho
were not part of the targeted sample. Thereafter, they were subjected to reliability test through
Cronbach’s alphatechnique and the Kuder-Richardson 20 formula, which yielded reliability coefficient
andindex of 0.83andr=0.77 respectively. Intheinstrument, the knowl edge aspect contained
guestionswheretheteacherswereingructed to defineADHD children anditemise 10 characterigtics
of them. Their answerswere marked and scored based on the scoring criteriathat were decided by
the researcher. While the second section contained ten items on the issue of teachers’ attitudes
towardsADHD children. The responsetypesthat were adopted were the Rennis4-point Likert
Scaleof Strongly Disagree (SD), Disagree (D), Agree (A) and Strongly Agree (SA). It wasrated
1, 2, 3, and 4. The datacollection phaselasted for aperiod of 2 weeks. The data collected was
analysed using both descriptiveand inferential statistics. Descriptive stati stics of frequency counts,
percentages, mean and standard deviationswere used to answer theresearch questions. Totest the
hypotheses, inferentiad statisticssuch asAnaysisof Variance(ANOVA) wasused.

Results

Research Questionl: What is the level of preschool teachers’ knowledge of ADHD children in
Preschoolsin Owode Local Government Area?

Table 1: Level of PreschoolTeachers’ Knowledge of ADHD Children in Preschools

Questions Score Frequency Percentage Mean Sd.D.

1 Define Attention
Deficit 010 K3 300
Hyperactivity 11-20 ¥ 300
Disorder children

21-30 2 200

2 Itemise10
characteristics of 31-40 18 150 2050 1099
Attenti on D_ef|C|t 41-50 6 50
Hyperactivity
Disorder children 51-60 0 00

Total 120 100.0

Highest Mark Obtainable=60

Decision Value: Low (¥ = 0.00-30.00), High (¥ = 31.00-60.00)
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Table 1 shows the level of preschool teachers’ knowledge of ADHD children in Preschools
in Owode Local Government Area. The result from the table shows that, 30% of the teachers
scored 0to 10 in the knowledgetest, again, 30% of them scored 11 to 20 in thetest, 20% scored
21t0 30, 15% scored 31 to 40, and the remaining who constituted 5% of them scored 41-50inthe
test. Thetable showsfurther that none of theteachersscored 51 to 60in thetest. Theoverall mean
score of the teachers’ knowledge is 20.50 with a standard deviation value of 10.99. Based on this
result and in line with the decision value, it can be inferred that the level ofpreschoolteachers” knowledge
of ADHD childrenin Preschoolsin Owode Loca Government Areaislow.

Research Question 2: What isthe attitude of preschoolteacherstowardsADHD childrenin
preschoolsin Owode L oca Government Area?

Noteon Decison Value: Meanvauesof dl theitemsin thetablewereadded and divided by the
number of itemsinthetable. Thisgavethe wei ghted averageva ue of which 4.00isthe maximum
valuethat can be obtained. Thevalue of theweighted averagethat isbetween 0.00 and 2.44 was
taken to stand for Negative being thelower half of the scal e used approximately; whilethe one
between 2.45 and 4.00 wastaken to stand for Positive being the higher half of thescale.
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Table2: Attitude of Preschool Teachers TowardsADHD Childrenin Preschools.

Attitudeltems Mean(x) Sd.D.
ADHD childrenarenot like other norma children, so stayinginclass

withthemisirritating. 2.10 0.70
ADHD children are not supposed to be closed to other learnersinthe

classroom. 215 0.81
I don’t derive joy teaching ADHD children because they are very

difficult tordatewith. 2.35 0.73
Sometimes, teaching ADHD childrenispreferablebecausethey are

easy to correct and relate with. 2.28 0.96
Insome cases, ADHD children arefantastic to betaught than other

normd children. 2.10 0.87
I don’t like teaching ADHD children in my classroom because teaching

themisvery strenuous. 215 0.81
ADHD children are like threat to me so, I don’t want them around my

classroom and anywherearound me. 2.00 1.00
ADHD children areso hypertensiveand disruptivein the classroom

so | hatethem. 2.25 0.86
Teaching ADHD children is a waste of time, so | can’t bother myself

teachingthem. 2.35 0.87
Asateacher, itissometimesdifficult to accomplish muchin classroom

because handling ADHD childrenisvery tedious. 2.05 0.66
Weighted aver age 2.18 N =120

Positively worded items: 1 = Strongly Disagree, 2 = Disagree, 3 = Agree, 4 = Strongly Agree
Negatively worded items: 4 = Strongly Agree, 3 = Agree, 2 = Disagree,1 = Strongly Disagree,
Decision Value: NegativeAttitude= 0.00-2.44, Positive Attitude = 2.45-4.00

Table 2 showstheattitude of pre-school teacherstowardsADHD childrenin preschoolsin
OwodeLoca Government Area. It showsthat therespondentsdisagreeto dl thefollowing items:
ADHD childrenarenot like other normal children, so stayingin classwith themisirritating (¥ =
2.10), ADHD childrenare not supposed to be closed to other learnersinthe classroom (£ = 2.15),
I don’t derive joy teaching ADHD children because theyare very difficult of relate with (7= 2.35),
sometimes, teaching ADHD childrenis preferable becausethey are easy to correct and relatewith
(¥=2.28),in somecases, ADHD children arefantastic to be taught than other normal children (#
=2.10), I don’t like teaching ADHD children in my classroom because teaching them is very
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strenuous (& = 2.15), ADHD children are like threat to me so, | don’t want them around my
classroom and anywherearound me (= =2.00), ADHD children are so hypertensiveand disruptive
inthe classroom so | hatethem (i = 2.25), teaching ADHD children is a waste of time, so | can’t
bother myself teaching them (i = 2.35) and asateacher, it issometimesdifficult to accomplish
muchin classroom because handling ADHD childrenisvery tedious(+ = 2.05). Meanwhile, based
onthevaueof theweighted average (2.18out of 4.00 maximum valuethat can be obtained), which
falswithinthedecision vauefor negative, it can beinferred that the attitude of preschool teachers
towardsADHD children in preschoolsin Owode Loca Government Areaisnegative.

Hypotheses Testing
Ho!: There is no significant difference in the pre-school teachers’ knowledge of ADHD children
baseon qudifications.

Table3: Descriptive Results of the Pre-school Teachers” Knowledge of ADHD Children.

Qualification N M ean Sd. Deviation
NCE 18 25.00 8.40
B.ED 30 22.00 12.29
PGDE 48 20.52 8.71
M.ED 24 21.25 11.63
Total 120 21.71 10.26

Table 3 shows the descriptive results of the pre-school teachers’ knowledge of ADHD children
based ontheir qudifications. Thetable showsthat the teachersthat had NCE certificate had mean
scoreof 25.00 with standard deviation of 8.40, thosewho had B.Ed certificate had mean score of
22.00with standard deviation of 12.29, those who had PGDE certificate had mean score of 20.52
with standard deviation of 8.71, whilethose with M.Ed certificate had mean score of 21.25 with
standard deviation valueof 11.63. TheAnaysisof Variance (ANOVA) Table 4, further presents
thesignificant differencein the performanceof theteachers.
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Table4: ANOVA Result of the Influence of Teachers’ Qualifications on their Knowledge of
ADHD Children.

Sum of Mean
Model Sauares df Sauare F Sig. Remark
Between Groups 27031 3 90.10
Within Groups 12254.48 116 - .853 468 . N.(_)l
105.64 Significant
Total 944.640 119

Table 4 shows the ANOVA result of the influence of teachers’ qualifications on their
knowledge of ADHD Children. Thetablerevealsthat thereisno significant differenceinthe pre-
school teachers’ knowledge of ADHD children based on their qualifications (F(&m) =.853; p>0.05).
Hence, thenull hypothesis 1 washot rejected.

Ho? There is no significant difference in the pre-school teachers’ attitude towards ADHD
children baseon qudifications.

Table5: Descriptive Results of the Pre-school teachers’ Attitude towards ADHD Children.

Qualification N Mean Std. Deviation
NCE 18 25.00 1.46
B.ED 30 28.41 1.48
PGDE 48 28.00 3.54
M.ED 24 26.75 1.11
Total 120 2.72 25

Table 5 shows the descriptive results of the pre-school teachers’ attitude towards ADHD
children based on their qualifications. Thetable showsthat the teachersthat had NCE certificate
had mean score of 25.00 with standard deviation of 1.46, thosewho had B.Ed certificate had mean
scoreof 28.41 with standard deviation of 1.48, thosewho had PGDE certificate had mean score of
28.00 with standard deviation of 3.54, whilethosewith M.Ed certificate had mean score of 26.75
with standard deviation value of 1.11. TheAnalysisof Variance (ANOVA) table below further
presents the significant difference in the teachers’ attitude towards the ADHD children.
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Table 6: ANOVA Result of the Influence of teachers’ qualifications on their Attitude towards
ADHD Children

Sum of Mean
Model Squarces df Square F Sig. Remark
Retween Groups 160.90 3 53.63
Within Groups 713.534 115 621 8.644 .000 Significant
Total 944.640 99 -

Table 6 shows the ANOVA result of the influence of teachers’ qualifications on their attitude
towardsADHD children. Thetablerevea sthat thereissignificant differenceinthe pre-school

teachers’ attitude towards ADHD children based on their qualifications (F. ..., = 8.644; p<0.05).

(3,115)
Hence, thenull hypothesis2 wasrejected.

Discussion of Findings
The first finding from the study revealed that the level of pre-school teachers’ knowledge of ADHD
childreninPreschoolsin Owode Loca Government Areaislow. Thereason for thisfinding could
be attributed to the fact that the teachers covered are not expertsin special education. Again, it
could bethat they did not take any specia education rel ated course during their course of study.
Thisresult corroboratesthefindingof Dessie et d. (2021) whofoundinther study in Ethiopiathat
the proportion of teachers’ knowledge towards ADHD was low; in contrast, their attitude was
relatively satisfactory. Again, thefinding substantiatesthejoint result of Michelle, Brown and
Minneapolis (2012) of a study conducted in Georgiaand found that teachers’ greatest area of
knowledge dedt withidentifying the symptoms/diagnosisof ADHD. Teachershad lower scores
related to genera knowledge and knowledge of treatmentsfor thedisorder. Similarly, thisfindingis
in consonancewith theresult of Marshaet a. (2015) who foundin their joint study that thetotal
knowledge scoreswerelow, again, postgraduate education and in-servicetraining significantly
improved knowledge scores asdid having previoudy taught achildwithADHD.

The second finding from the study revedled that the attitude of preschool teacherstowards
ADHD childrenin preschoolsin Owode Local Government Areaisnegative. Thisreasonfor this
negative attitude could be attributed to the fact that theteachers have not been receiving trainingson
issuesrelated to ADHD children and hence, they do not tend to exhibit positive attitude towards
them. Thisfinding contradictstheresult of Marshaet d. (2015) who found intheir joint study that
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the attitudes of the teacherstoward children with ADHD were generally positive athough most
teachersfelt childrenwith ADHD should betaught by specidist teachers. In samevein, thisfinding
negatesthejoint result of Mohammed et d. (2018) who found that mean scoresregarding ADHD
knowledge, attitude, and classroom management techniquewere s gnificantly higher after than before
programwith highly significant associ ation between knowl edge, attitude, and classroom management
technique. Consequently, theresult of Dessieet al. (202) which showed that elementary school
teachershad good knowl edge and afavorableattitude towardsADHD negated thisfinding. Findly,
itisimperativeto posit that theresult of Geraldina, et al. (2019) disagreed with thisfinding that
secondary school teachers had more positive attitude towards ADHD. While other teachers

characteristicsdid not play asignificant role.

Conclusion

The overall teachers’ knowledge about ADHD was low. Therefore, there is a need for teachers to
become more educated about the condition and better equipped to deal with these children. In
samevein, dueto the negativeattitude of theteacherstowardsthem, thereisno doubt that they will
not have positive dtitudetowardsthem. Asaresult, many of these children would befrustrated and
might not beabletogofar inlife.

Recommendations

1. Training programmes, seminarsor workshops should be organised by expertsinthefield of
specia education and early childhood education to train teachers on theimportance of children
with specia needs particularly ADHD children identification and management strategies. This
will hepthemlearning maximally in classroom.

2. Theteachersshould dso avail themsdvestheopportunitiesto attend trainingsthat arerel ated to
theissuesof effectivestrategiesof handling ADHD children. Thisisbecausethereisvirtualy no
classroom wherethese categories of children arenot found. Hence, thetrainingswill enable
them to become more efficient and competent in order to bring adesired changein thelifeof the
learnersand help themto acquirelifeskills.
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