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Abstract

One of the major responsibilities of professional counsellors is the provision of counselling
service to every school child irrespective of the child’s location. However, counsellors could
encounter challenges in rendering quality virtual service to students due to many factors.
This study therefore investigated school counsellors’ perceptions on factors hindering online
counselling in Lagos State, Nigeria. The descriptive survey method was adopted where a
total of one hundred and twenty respondents were randomly selected to participate in the
study. Questionnaire titled “Factors Hindering Online Counselling Service Questionnaire
(FHOCS)” was employed to gather data. The content validity of the instrument was established
using experts. The reliability value of 0.71 was established. The measure of central tendency
(mean) and rank ordering were used to answer the research question while t-test statistical
tool was used to test the first hypothesis and One Way Analysis of variance (ANOVA) was
used to test the second and third hypotheses. The results revealed that irregular supply of
electricity and interruption of therapy due to technological problems were the most significant
factors hindering provision of online counselling service to students. Also, there is significant
difference based on educational qualification. It was recommended that school counsellors
should take time out to acquire training on personal computing and its applications and how
to navigate the internet and other technological devices for delivery of online guidance and
counselling services.

K eywor ds. Perception, Online Counsd ling, Guidance Counsdlor, Information.

Introduction

Counselling is arelationship involving the provision of information and assistance based on
psychological principlesby aprofessiond. Thishelp-based relationship isaimed at moving clients
toward adesirablechangeintheir life (Zainudin & Yusop, 2018).Professiond counselling practice
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istypicaly viewed asardationshipinvolving the counsdll or and the client sharing thesamephysica
gpaceand discussing somepersond issuesconcerningtheclient (Dey & Kumar, 2020). Counsdlling
isvitd tothesuccessful implementation of an academic programme and enough consideration should
begiventoitsproper delivery to ensurethat itsaimsand objectivesare achieved (Watts, 2010).
However, the advancement and subsequent explosion of Information Communication Technology
have brought about someinnovationsto thefield of counsdling. Thepotentia within the cyberspace
and the World Wide Web (www) have had a profound impact on the practice of counsellingasa
good number of practitionersare moving their practice onlineto supplement thetraditiond face-to-
faceinteraction (Zainudin & Yusop, 2018). Counselling services can now beoffered without having
to schedule a face-to-face appointment; thecounsellor’s role has changed as intimate settings can
now be created online (Skinner & Latchford, 2006).

Onlinecounsdlingistheddivery of professiona counsdlingthat occurswhenaclientanda
practicing counsdllor areinremotel ocationsand their interaction takesplacevirtudly. Theinteraction
could be either intended as a supplement to face-to-face communication or as a stand-alone
intervention. Theinformation communication devicesemployed arethose of everyday usesuch as
smart phonesand computersand it may involvetheuseof email, chat modditiesand videoconferencing
(Maheu, Pulier, McMenamin, & Posen, 2012).

With thisdevel opment, secondary school counsellorsare having ahard time providing
innovativeavenuesto back studentsup intheir preferred communi cation. It becomesimperativefor
secondary school counsdllorsto embracetechnology such asonlinecounselling modalitiesso asto
play their rolemoreeffectively, especidly with theincreased rate of internet usersamong adol escents
(Cipolleta& Mocdllin, 2017).

Moreover, online counselling is quite economical to face-to-face counselling, client’s privacy
isalso ensured by taking sessionsat home. Counsellorsa so benefit asit alowsthemto carefully
sructuretheir questions, and they can engagetheclient from anywhere. Furthermore, onlinesessons
cangoaslongastheclient desires, with the pace being dowed down or put off with easeand clients
can aswell re-chosetheir counsellor, clientswho would rather remain anonymous al so choose
onlinecounsdling (Soll, Muller, & Trachsd, 2020).

Mallen, Vogel, and Rochlen (2005) opined that not al school counsellorsareinterestedin
providing counselling servicesonline; therefore, toinitiate such practicesin secondary schools, the
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desireof thepractitioner to engage in services should be ascertained. Oneimportant requirement to
bemet for thoseinterested is how to train them to effectively carry out thisservice. Although a
school counsellor may be good in face-to-face interaction, the practitioner may not be ableto
transfer and adapt these techniquesin order to effectively relatewith dlientsvirtudly. To effectively
deliver online serviceit is necessary to acquiretraining in communication technology (Yager &
Feinstein, 2017).

However, Richiello, Mawdd ey, and Gutman (2021) stressed that before employing online
thergpeutic servicesit isimportant that school counselling unitsconsider likely delivery moddities
andidentify potentia barriersto the successful implementation of onlinecounselling services. These
include lack of visual cues and increased tendency for misunderstanding, increased clients’ anxiety
as aresult of delayed response and counsellors’ inability to protect client in the event of immediate
crisis.Similarly; Glasheen, McMahon, Campbell, Rickwood, and Shochet (2018) opined that in
conveying emotions, the lack of visual and non-verbal cues seem to lower practitioners’ confidence
that they are having emotional connection with their clients. They stressed that in face-to-face
counselling sessions, rel ationshi ps deepen when counsellors share momentswith clientssuch as
laughter or pain. But, asaresult of not seeing or capturing clientsin onlineinteraction that emotiona
exchangeisoften not shared. Decreased empathy and sensitivity is a so associated with online
counselling asaresult of lack of visud and auditory cuesin onlineinteraction (Richielo, Mawdd ey,
& Gutman, 2021).

Furthermore, counsellors employing the use of online modalities may strugglewiththe
technicdlitiesof onlinetherapeutic communication and with the chalengeof transferring and adapting
their capacity toinitiate and sustain relationshipsin thisnew environment (Owolabi, 2018).Baker
and Ray (2011) carried out astudy on, working aliancein onlinetherapy as compared to face-to-
facetherapy. Theresult from the study reveal ed some disadvantages against online counselling;
most prominent concernsthedifficultiesin having strong thergpeuti ¢ rel ationship in the absence of
non-verbal cuesand messages. Similarly, Dunn (2014) reported that non-verbal informationisa
necessity intherapy asitishighly critical to building relationships. However, non-verba cuesmay
not redlly affect counsd ling interaction held through video conferencing.

Inthe study of Richiello, Mawds ey, and Gutman (2021) it was suggested that online counsellors
should acquireadequatetraining in the usage of new technol ogiesfor communi cation purposessuch
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asdecoding text messages conveyed through synchronous chat and the ability to assessclientsin
the absence of non-verbal cuesand messages.

Thesudy of Eyo (2012), on problemshinderingtheutilization of Information Communication
Technology (ICT) in counsdllor educationin Nigerian universities, found that factors hindering the
usage of Information Communication Technology in counsdling include: inadequate accesstothe
internet, inefficiency in computer skills, high cost of acquiring acomputer and of linking it to the
internet and problem of dectricity supply.

Finnand Barak (2010) conducted astudy empl oying the descriptivesurvey research design
on online counsellors’ attitudes, practices and ethical behaviours. In the study, a good number of
counsdllorsidentified training and supervision of counsellorsasamaor problem area. Mgority of
the counsallorswho participated in the study reported that their programmedid not cover trainingin
onlinecounsdlling and thus congtitutes abarrier to its effectiveimplementation. Likewise, Ersahin
and Hanley (2017) conducted a systemic review on synchronous online counsel ling, the study
revealed that |ack of quality training of counsellorsresultsinalack of awareness of regulations
guiding the conduct of online counselling, such as, whento bresk the principleof confidentidity and
how to effectively implement online thergpeutic communi cation with young people.

ICT proficiency isamgjor challengefacing the secondary school sector in Nigeria. A lot of
secondary school studentsand counsellorsaretechnically incapable of theuse of ICT sKills, tools
and resourcesto promote and complement counsel ling services. The breakthrough in technology
and its advancement has taken counselling service beyond face-to-face interaction to online
correspondence. Sadly, theredization of thisparadigm shiftin Nigeriatill remainsapipedream.
Fromtheliterature above, someof thereviewed studies employed different research designs, data
collectioninstrumentsand methodol ogies; however, noneof the studiesaddressed factorshindering
online counsellingin secondary school sin Lagos State. The current study addressesthisresearch
gap. The aim of this study is to examine counsellors’ perceptions on factors hindering online counselling

in secondary schoolsin Lagos State.
Resear ch Question
What are the Guidance Counsellors’perceived factors hindering online counselling in secondary

schoolsin Lagos State?
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1. Research Hypotheses
1. Thereisnosgnificant differenceinthepercegptionsof guidancecounsdlorsonfactorshindering
onlinecounsdlingin Lagos State on thebasis of gender.
2. Thereisnoggnificant differenceintheperceptionsof guidance counsdlorsonfactorshindering
onlinecounsdlingin Lagos State on the bas sof educationa qualification.
3. Thereisnosgnificant differenceintheperceptionsof guidance counsdlorsonfactorshindering
onlinecounsallingin Lagos State on thebasisof trainingin online counselling.

M ethodology

Thedescriptivesurvey design wasused for the study. The popul ation for the study comprised al the
counsellorsin secondary schoolsin Lagos State, whilethetarget popul ation involved practicing
school counsdlorsinthestate. 20 counsellorswererandomly sel ected from each of thesix education
digrictsin LagosState, indl 120 counsellorsparticipated inthestudy. A self-constructed questionnaire
wasused asresearch instrument. The questionnairewasdivided into two parts, namely: demographic
variablesand factorshindering online counselling. Factorshindering onlinecounsdlingisa20-item

scale. The scale was on a 4-point response category; ranging from Strongly Agree — SA, Agree —

A, Disagree —D and Strongly Disagree — SD. The instrument was presented to experts in the field

of psychometricsfor face and content vaidity. A pilot test was carried out among 15 counsellors
who werenot part of those sel ected for the main study. The Chronbach dphaisthe satistical tool

used todeterminetherdiability of theinstrument. Therdiability test whichincluded thewholeitems
inthe questionnaire, except the demographic characteristics, gaveardiability result of 0.71. Data
collected for thisstudy was analyzed using descriptive and inferential statistics. The measure of

central tendency (mean) and rank order was used to answer the research question whilet-test

statistical tool was used to test thefirst hypothesisand OneWay Analysis of variance (ANOVA)

was used to test the second and third hypothesisat 0.05 dphalevd.

Results

Table1: Distribution of respondentsby gender, educationa qualification andtraininginonline
counsdling
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N Variables Frequency Percentage %
1 Gender Male 43 35.8
Femae 77 64.2
Total 120 100.0
2 Educational Qualification B.Ed. 89 74.2
M.Ed. 27 225
PhD 4 3.3
Total 120 100.0
3 OnlineCounsdlling Training Computer Software/H. 12 10.0
Self-help Guide 9 75
Phone 40 333
Zoom 42 35.0
Google Meset 10 8.3
Hangout 7 5.8
Total 120 100.0

Table 1, showsthat, of the 120 participantsin the study, morefemal e counsdllors, 77 (64.2%)
participated than their male counterparts, 43(35.8%). With respect to educationa quaification, 89
(74.2%) of therespondentshave B.Ed., 1% Degree qualification; 27 (22.5%) were M.Ed., Master’s
Degreeholders; while, 4 (3.3%) have bagged their Ph.D. Finaly, 42 (35.0%) of the respondents
have had trainingin online counselling on Zoom; 40 (33.3%) of therespondentshavehad trainingin
online counsdlling on their phones; 12 (10%) of the respondents have had training on computer
softwareand hardware; 10 (8.3%) have had online counselling training on Google mest; 9 (7.5%)
have had trainingin online counsdling through self-hel p guideresources; while, 7 (5.8%) have had

onlinecounsdlling training on Hangout.

Resear ch Question: What arethe perceived factors hindering online counselling in secondary

school s by guidance counsdllorsin Lagos State?
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Table 2: Mean and Rank order of perceived factors hindering online counselling in secondary

school sby guidance counsellorsin Lagos State.

N Factors, Mean Rank
8. Irregular supply of eectricity 3.36 1%
13. Interruption of therapy due to technologica problems 327 2nd
1. Inability to observe client’s non-verba cues 321 3d
4. Lack of training in delivering online counsdlling 3.19 4
14. The capacity to form atherapeutic aliance using

online counsalling 312 5
9. ldentifying the kind of concernswhich are
appropriate for online counsdling. 311 6"

3 Inadequate access to the internet 3.06 7
7. Inadequate availability of online counsdling facilities ~ 3.05 gh
6. Thehigh cost of acquiring acomputer 2.99 gh
10. The possibility of misunderstanding. 295 100
12. Electronic confidentidity and privacy issues 294 11t
11. Maintenance of professiona boundaries 291 12
19. Poor maintenance of online counselling facilities 291 13"
15. Client’s identity issues 2.88 14t
17. Licensureissues. 2.88 151
20. Timeddays 2.85 161
5. Inability to access self-help guidein online counselling  2.80 17
2. Inefficiency in computer skills 2.79 18t
16. Counsellor’s identity issues 274 19t
18. Recordability 2.63 20t

Weighted Mean: 2.50
Table 2, showsthat al thetwenty items have mean scores above the average mean score of 2.50
(whichisthebenchmark for determining themgjor factorshindering onlinecounsdling. Thebenchmark
wasderived by adding all the scal e points of the questionnairetogether (i.e4+3+2+1 and divided
by 4). Simply that the respondentsbelieved that al theitems could hinder online counsellingin
Lagos State). However, items 8, 13, 1, 4 and 14 with mean values of 3.36, 3.27, 3.21, 3.19 and
3.12 preceded others, hence, wereranked 1%, 2™, 34, 4" and 5" respectively. Theitemsindicated
irregular supply of electricity, interruption of therapy dueto technological problems, inability to
observe client’s non-verbal cues, lack of training in delivering online counselling and the capacity to
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formathergpeuticdlianceusing online counsd ling asfactorshindering onlinecounsellingin secondary
schoolsin Lagos State.

Threenull hypotheseswere postul ated and tested for this study. The hypothesesweretested using
t-test and Analysisof Variance statistica methodsat 0.05 level of significance.

HypothesisOne: Thereisno significant differencein the perceptionsof guidance counsallorson
factorshindering online counsdllingin Lagos State on the basisof Gender.

Table 3: Result of independent samplet-test onperceptions of guidance counsellorson factors
hindering onlinecounsellingin Lagos State on thebasis of gender.

Gender N Mean SD df cat Sg Remark
Mae 43 60.30 5.86 Not
significant
Female 77 59.23 7.37 118 082 061

Table 3, shows the result of the analysis of male and female counsellors’ perceptions of factors
hindering online counselling in secondary schoolsin Lagos State. Male (M=60.30, SD=5.86),
Femae(M=59.23, SD=7.37,t=0.82, p=0.61). The probability vaue (p-vaue) of 0.61 isgreater
thanthe0.05 sgnificant leve. Thisindicatesno significant difference hence; thehypothesiswasnot
rejected. Therefore, gender hasno significant influenceon factors hindering onlinecounsdlingin
secondary school s as percelved by guidance counsellorsin Lagos State.

HypothesisTwo: Thereisno significant differencein the perceptions of guidance counsallorson
factorshindering online counsdling in Lagos State on the basisof educationa qudification.
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Table4: OneWay Andysisof Variance (ANOVA) showing differencein the perceptionsof guidance
counsellors on factors hindering online counselling in Lagos State on the basis of educational

qudification.

Sum of Squares Df M ean Square F Sig. Remark
Between Groups 282.082 2 141.041 3.104 0.049 Significant
Within Groups 5316.285 117 45.438
Total 5598.367 119

Table4 showsacd culated F-vaueof 3.104 with cal culated significant value of 0.049 at 0.05 alpha
level. Sincecal culated significance of 0.049 islessthan 0.05 alphalevel, hypothesistwo isthus
rejected. Therefore, thereisasignificant differencein the perceptions of guidance counsellorson
factors hindering online counsdl ling in Lagos State on the basis of educational qualification.Since
thereisadggnificant differencein the perceptionsof guidance counsellorsonfactorshinderingonline
counselling in Lagos State on the basis of educational qualification afurther analysiswasthus
conducted to show the magnitude of difference in the teachers’ perceptions using Scheffe post-hoc
test.

Table5: Scheffepost-hocandysison sgnificant differenceinthe perceptionsof guidance counsdlors
onfactorshindering online counsel ling in Lagos State on the basisof educationa qualification.

Edu. Qual. N Mean Group
M.Ed. 27 56.78 1
B.Ed. 89 60.42 2
Ph.D. 4 61.00 3

Table5 showsthe post-hoc analysis on the significant differencein the perceptions of guidance
counsellors on factors hindering online counselling in Lagos State on the basis of educational

gudification. Thetablereveaed that PhD respondents had amean score of 61.00 followed by
B.Ed. and M.Ed. respondentswith mean scoresof 60.42 and 56.78 respectively. Hence, guidance
counsellorswith Ph.D. qualification contributed moreto the significant differencethat was noticed
intable5. Thismight beduetotheir highlevel of education.
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HypothessThree: Thereisno significant differencein the perceptionsof guidance counsdllors
onfactorshindering online counsdllingin Lagos State on the basis of onlinecounsalling training.

Table5: OneWay Andysisof Variance (ANOVA) showing differenceinthe perceptionsof guidance
counsdllorson factorshindering online counselling in Lagos State onthebasis of trainingin online

counsdling.
Sumof Squares Df Mean Square F Sg. Remark
Between Groups 95.849 5 19.170 0397 08  Not
Significant
Within Groups  5502.518 114 48.268
Totd 5598.367 119

Table5 showsacad culated F-va ue of 0.397 with calculated significant value of .850 at 0.05 a pha
levdl. Sincecalculated significanceof 0.850isgreater than 0.05 aphalevel, hypothes sthreeisthus
not rejected. Therefore, thereisno significant differencein the perceptionsof guidance counsdlors
onfactorshindering onlinecounsdlingin Lagos State on the basis of traininginonline counse ling.

Discussion of theFindings

The study found that secondary school counsellorsin Lagos State perceived that the delivery of
onlinecounsdling in schoolsisbe ng threatened by irregular supply of eectricity, interruption of
therapy due to technological problems, inability to observe client’s non-verbal cues, lack of training
indeivering onlinecounsd ling and thecgpacity toform athergpeutic dlianceus ng onlinecounsdling.
Thismeansthat school counsellorsin Lagoswereaware of the need for online counsalling services
to besustained in secondary school sbut were of the opinionthat thereare someimpediments. The
implication of thisisthat online counselling in secondary schoolsisstill yet to have astand as
expected. Thefinding of thisstudy isinlinewiththeview of Navaro, Sheffield, Edirippuligeand
Bambling (2020) which noted that some of the factors decreasing the effectiveness of online
counselling are: absence of non-verba conversationa cues, inefficiency in persona computing and
challenges owing to internet connectivity. Although, apractitioner may have provided aface-to-
face counselling for years, he or shemay find it difficult to transfer thesetechniquesonline, as
observed in the study of Foon, Zainudin, Yusop,andWan-Othman (2020), which reveal ed that
onlinecounsdling serviceswas affected by thelack of onlinecounselling skillstraining and lack of
competency intechnica skills. Similarly, Steele, Jacokes, & Stone (2014) reported that timely and

265



UNILORIN JOURNAL OF LIFELONG EDUCATION 5(2) 2021 LAPITE AND AGBAJE

regular training in technology would raise counsellors’ competence level to deliver online services.
Hypothesis Onereveal ed that thereis no significant differencein the perceptions of guidance
counsellors on factorshindering online counselling in Lagos State on the basis of gender. This
impliesthat both male and fema e secondary school counsdlorsin Lagos Stateare not different in
their perceptionson factors hindering online counsallingin secondary schools. Thisfindingisinline
withthat of Klemm, Bunnell, Cullen, Songji, Gibbons, and Hol ecek (2003) which reported striking
amilaritiesbetweentheonline patternsof maeand fema e counsd lors. The second hypothesisreved ed
that thereissignificant differencein the perceptions of guidance counsellorson factors hindering
onlinecounsdlinginLagos State on thebasi sof educationa qudification. Thismeansthat difference
in the respondents’ educational qualifications has significant influence in their perceptions of factors
hindering onlinecounsd lingin secondary schoals. Thisfindingisin agreement with that of Susandra,
Hidayah, and Rahman (2020) which noted that the bachelor’s degree in guidance and counselling
should only lead to a master’s degree/Ph.D. in the programme as it is proper for school counsellors
to master the counsellor’s competence as a whole. The result of the third hypothesis revealed that
thereisno significant differencein the perceptions of guidance counsellorson factorshindering
online counsdlling in Lagos State on the basis of online counsd ling training. Thismeansthat the
perceptions of respondentswho have had coursesin computer hardware and software did not
differ from that of thosewho updated their online counselling skillsfrom self-hel p guide resources,
phone, Zoom, Google Meet and Hangout. Thefinding hereisnot inlinewith that from the earlier
study of Kerwin, Waker-Smith,and Kirby (2005) which noted that formsof training for counsellors
should be based on the specialization, skillsand qualifications of the counsellor. It stated that,
athough, thereareno empirica evidenceto posit that oneform of trainingissuperior to the other.
However, differencesin training could haveimplicationsfor professiona competence.

Conclusion

Thefindingsof thisstudy revea ed that secondary school counsellorsin Lagos State areaware of
the need for online counsdl ling servicesto be sustained in our schools, but were of the opinion that
thereare someimpediments. Theresults of the hypothes stested reved ed no significant difference
in counsellors’ perception on factors hindering online counselling in Lagos State based on gender
and onlinecounsd ling training whilethereissgnificant difference based on educationa qudifications.
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Recommendations
1. Federa and state ministriesof education should equip school counsdllorsthrough online
counsdlling training, seminarsand workshopswith theright sensitization, orientation and
informati on on the nature of onlinecounsdlingin schoals.
2. Computerswith stableinternet connection should be provided in all secondary school
counselling centersfor theprovision of onlinecounsdling services.
3. Sdf-help guideresources/materialson how to navigatetheinternet, the bas cs of persona

computing and the use of e-mail should be made availableto school counsdllors.
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