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Abstract

After the Second World War, Loris Malaguzz |ed the devel opment of the Reggio Emilia method
in early childhood education in the city of Reggio Emilia. Reggio Emilia schoolsare now held
up as role models for the development of young children’s creativity. This article gives an
overview of the Reggio Emilia method and looks at how it fits with the results of recent
studies on how young children develop their creativity. The current research explored the
impact of the Reggio Emilia method on preschoolers’ innovative thinking talents. The study’s
goal was to investigate qualitatively what aspects of a school culture of creativity in Reggio
Emilia-inspired schoolsrelate to instructional procedures. The qualitative exploratory study
technique was adopted to investigate and comprehend the percei ved advantages of the Reggio
Emilia approach via a thorough literature analysis. The results could lead to a change in
early childhood teaching that combines aspects of the social constructivist approach that
promotes children’s cognitive, social, and emotional development, bringing about societal
change. It was thus deter mined that the Reggio Emilia method of early childhood education
provides a model for the growth of young children’s creativity.
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Introduction
Inrecent years, the ability to think cresatively and be creative hasbecomecrucid for copingwiththe

world’s accelerating change. Each person varies to a different extent in their levels of creativity. But
itisalso possiblethat creativity suppressed by € ementslike upbringing, academic background, and
societal impositions. It may also beimproved and sharpened with the use of specialist training
methods. Crestivity isreferred to asbeing open toissues, disorders, and disharmony, recognising
problems, looking for answers, making educated guesses, generating hypotheses about i ssues, or
trying new ideasinthefaceof failure. Crestivity isthe process of gatheringinformation, repurposing
it, and reconfiguring it until itisdeliveredin abrand-new way. Inanutshell, credtivity involvesmore
than just coming up withan original ideg; it a so entails synthesising prior knowledgein order to

create something new. It also entail s discovering novel approachesto age-old problems, being
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adaptableto new circumstances, and conceptualising the functional characteristics of everyday
objectsin nove ways.

Thanksto thegrowing recognition of theimportance of creative thinking, there have been
ampleresearch effortsal over theglobeinto thisarea. These studies contrast the paradigms of
standard and aternativetraining and cameto the conclusion that dternativeinstruction hasamore
advantageouseffect onthegrowth of creetivethinking. Ina2003 research that combined conventiond
and experientia learning, Chang, Lee, Ng, and Moon found that students considered smulationsto
bebeneficid for fostering crestivity, teamwork, decis on-making, planning, and management abilities.
Inadifferent research, Jasmineand Schied (2009) watched first-gradeinstructors asthey worked
with thelr pupilsto enhance language fluency viathe assiduous use of word wallsasateaching
strategy. The instructors first concentrated on improving the pupils’ fluency using the WW approach
and provided the classroom with reference materid son aregular basis. Jasmineand Schied (2009)
conducted astudy on studentsin Class 1 in an effort to determine why the students had troubles
developing their fluency skills and connecting with the reference materials. The study’s findings
showed that teachersmust involvelive student participation intheir academic activities.

When Professors emphasi se student engagement in class activities and then encourage
themtowork in groups, thestudentsdo well. The pupilsgradualy mastered word fluency and were
better ableto employ thewordsin classto construct sentences. The Reggio EmiliaApproachisa
philosophy that has deep rootsin apostmodern and progressiveworldview (Maaguzzi, 1998).
Thiseducational paradigm viewslearning as being actively and cooperatively generated by the
student and theinstructor asthey engagein socia and physical |earning environments such asthe
classroom and schooal; it isdemocratic and participatory (Apple, 2008). Neither the Reggio Emilia
method nor thelinear educational paradigm are stagnant. It isnot intended to beinterpreted and
applied asaformula. Teachersand educationa philosopherswho started, aretill starting, and are
sharing thework of Reggio Emiliaschool sinthespirit of inquiry and conversation havedubbedita
long-term “educational project.” A method of seeing, hearing, speaking, being committed to
connectionsthat respect identity and culture, and being committed to discussion and action aredll
characteristics of Reggio-inspired teaching (Edward, Gandini, & Forman, 2012).

The Reggio Emilia Approach builds on and enhances children’s innate abilities. through
learning experiences and surroundingsthat hel p people devel op their aesthetic sense and more
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effectively expressthemselvesviaart formsincluding painting, music, theatre, and photography
(Kim & Darling, 2009). Instead of attempting toimpart theneeded information inadidactic manner,
thegoal isto encouragethekidto useit asatool during educational activities. Children get to
experiencelearning viapracticein thissituation. For instance, inapainting class, the objectiveisto
inspirethekidto produce apainting that will enable her to sharewith her friends her ideason the
eventsthat day rather than instructing her to paint apredetermined item or concept.

Aneffectiveillustration of how instructorsmay collaboratewith young childrento co-create
knowledgeisprovided by the Reggio Emiliagpproach to early childhood education. Thisphilosophy
placesahigh priority on collaborative connections characterised by discourse and communication
aswel| ascritical thinking processesthat guide how meaning isproduced from experience (Edwards
et d., 1998). Studentsgaintheseabilitieswhen they collaboratein groupsto addressissues, research
issues, formulateideas, and share what they have discovered. Reggio educatorsstriveto record
traces of what happens viathorough and continuing recording aswell asareflective procedure
known as “revisiting” via educational experiences (Forman, 2005).

TheReggio Emiliamethod hasitsowndigtinct definition of curriculumand eva uaion systems.
Themainfocusesof thisresearch werethese educationa processes, how they arecarried out, and
thecultureof creativity presentin aReggio Emilia-inspired school that fostersinteraction between
them. Thisessay examinesif using the Reggio Emiliatechniquesand model may support an efficient
strategy for fostering the devel opment of critical thinking abilitiesinyoung children. The study
conceptuaisesand specifiesthe main Reggio Emiliatechniquestothisend.

Emiliaoffersachanceto comprehend several approachesto fostering origina thought. We
intend to systemati seapedagogica gpproach toward establishing aconceptud framework tofacilitate
theapplication of Reggio Emiliamethodology a pre-school levels, leading to best practicesinearly
childhood teaching and learning, viaathorough analysisof theliterature.

Reggio EmiliaApproach

TheReggio Emiliamethod isnamed for itsbirthplacein the northern Itaian city of Reggio Emilia
Local familiesworked with Loris Maaguzzi, alifelong educator, entrepreneur, and creative
philosopher, to develop adistinctive public early childhood education system shortly after World
War I1. Dueto the devastation caused by the war, Loris Malaguzzi and the parents of Reggio
Emilia, Italy, felt that the way education was done needed to be altered fundamentally. A new
educational philosophy built onthetenets of respect, responsibility, and community was created
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(Forman, 2005). The Reggio Emilia Approach has a saying that goes, “Akid has a hundred
languages.”All languages - invention, nature, building, fantasy, art, music, dancing, building, talking,
signing, science, body, and soul - are united and devel oped by approach. The usage of several
languages hel ps kidslearn new things and comprehend the world around them (Hewitt, 2001).
According to the Reggio Emiliamethod, children havetheright to be the leaders of their own
education. A child-centered approach, the Reggio Emiliamethod involvesteachers, parents, and
the community as participants in a child’s educational journey.

Hewitt (2001) identified five main characteristics of the Reggio Emiliamethod that set it
apart:

Child’s Image: The Reggio Emilia school of thought upholds each child’s rights and perspectives.

According to thismethod, ayoungster isaskilled, knowledgeabl e researcher who hasanatural

curiosity and is always up for achallenge. The teacher’s job is crucial to a child’s education because

theformer helpsthelatter to recogniseall the many waysthey may learn. Teachersinteract with
students to collaborate, record, and reflect on each child’s experiences in order to advance learning.

Theenvironment servesasathird teacher, according to the Reggio Emiliaphilosophy, and offersa
plethoracof possibilitiesfor learning for kids. PreschoolswithaReggio Emiliasestheticareconsiderate
and kind. Children are encouraged to think cregtively by the materia sin the classroom.

Reggio Emiliaingtructorspa nstakingly record every step of thelearning processin order to
better understand kids and how they learn. All moments, from daily diaries to child-specific
observationsto kid-created art, are seen asintegral parts of the process. Through thisrecord, both
teachersand students may seehow they arelearning.

The links between the home and the school are important to a child’s education, according
to the Reggio EmiliaA pproach. According to Kim and Darling (2009), these five components
should be supplemented with three additional major themesthat characterise the pedagogy of
kindergarten schools in connection to the Malaguzzi model: the child’s image, negotiated learning,
and socid interactions.

Social, Philosophical, and Psychological Foundations
Respect for the kid, or what Malaguzzi termed “the image of the child,” which isa socially created
and shared concept of thechild as, isoneof thetenetsof Reggio Emiliapossessing rights as opposed
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tojust necessities. Thekid isseen asbeing attractive, strong, competent, cregtive, interested, and
full of potential and aspirationa wants(Hewitt, 2001).

One of the most crucial factors in fostering a kid’s creativity is respect for the youngster as
anaturally inquisitive human. Malaguzzi’s belief in the power of the image is supported and expanded
upon by avariety of educational ideasthat make up the social constructivist approach to Reggio
Emiliaeducation of theyoungster (Hewitt, 2001). It makesextensive use of thetheoriesput forward
by Piaget (1973), Dewey (1966), Vygostky (1978), and other thinkers. Maaguzzi developed his
ideaof education, whichisbuilt on relationships, using these conceptsasafoundation. It placesan
emphasis on how each child relates to others and aims to encourage and promote kids’ reciprocal
interactionswith other kids, their families, their teechers, sodiety, and theenvironment (Forman, 2005).

Thecurriculumisviewed asacommunal activity and asharing of culturethroughjoint
expl oration between children and adultswho together open topi csto speculations and discussion
as aresult of Reggio Emilia’s historical foundations, which are based on collaboration between
parents, educators, and the community (Edwards, Gandini, & Forman, 2012). Learningisaprocess
that happensboth individually and in groups, and it takesform asaresult of interactionswith the
environment, with adults, and with other group members. Every educationa connectionispredicated
ontimeand communication, especially activelistening between adults, kids, and the environment.
For the creation and vaidation of knowledge, communicationiscrucial. Inorder to foster credtivity
and curiosity, learning isaccomplished viaresearch and group ideaexchange.

Knowledgein the Reggio Emiliamethod i s seen as dynamic through the perspective of
socid constructivism; rather thantheir being onetruth, there arevarioustruthsor different kinds of
knowing (Hewitt, 2001). Through their “hundred languages” (expressive, communicative, and
cognitive), which include speech, movement, drawing, painting, construction, scul pting, shadow
play, collage, theatrical play, music, etc., children becomemoreadept at symbolically representing
thoughts and emotions (Edwards, 2002).

Creativity hasmany facetssinceit may be presented in awiderange of waysandisusedin
awiderange of situations (Gardner, 1993). Teachersin Reggio Emiliaclassroomsdo not adhereto
apredetermined curriculum or criteriadefining what isto belearntin order to allow for thesekinds
of expression (Hewitt, 2001). These[standards] would force our ingtitutionstoward teaching without
learning, according to Maaguzzi (1998). Instead of pushing kidsto read early on, instructorsshould
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support emergent literacy, which devel ops organically when kids are exposed to arich reading
environment that encouragesthem to record and share their thoughts with others. Thiskind of
instruction, whichisless concerned with academics and standards, givesinstructors and students
thechancetothink fredly, creatively, and critically (Kim, 2011). In contrast to environmentsthat are
structured with astrong hierarchy, the collaborative and negotiated process of teaching and learning
through lengthy open-ended projects occurs in carefully designed environments that offer “complexity
and beauty as well as a sense of well-being.” Providing psychologically safe environments that
permit children to explore, experiment, and make mistakes tends to advance children’s creativity
rather than concentration on academics, which may cause stressand worry and, intheend, stifle
creativity (Edwardset a., 2012).

A manner of thinking, behaving, or producing anything that isuniquetotheindividua and
esteemed by that person or othersiscalled creative. Apectsof creetivity that arehighly appreciated
includeimagination, curiogity, risk-taking, wonder, flexibility, experimenting, breaking boundaries,
and being receptiveto new ideas (Runco, 2007). Environmentsthat encourage creetivity are often
rich in educational opportunities and support children’s independence and respect. It has been
shown that familiesthat encourage free expl oration and give kidsthe opportunity to makeerrors
and take chances during extended hours of uninterrupted play foster greater creative development
than thosewho live hurried liveswithrigid routines. Similar tothis, it hasbeen shown that schools
that provide kidsuninterrupted play and work hours so they may focus and make independent
decisions about activities that suit their interests foster kids’ creativity and critical thinking abilities
(Kim, 2011). Furthermore, with an adult’s support, these protracted, uninterrupted times foster
problem-solving abilities, whichareimportant for coming up with origind ideas (Edwards, 2002). It
has a so been shown that cooperation and asking open-ended questionsimprovethe creative process
(Hewitt, 2001).

The capacity of akidto buildon prior knowledge determinesthebrain devel opment leading
to that child’s ability to absorb information, comprehend language, solve issues, make choices, and
recall information (cognitive devel opment). By teaching them the skill snecessary for cognition,
giving kidsthechanceto think critically and sol veissues promotes cognitivegrowth. According to
Delrio (2012), the early years of a child’s life are the ideal period to encourage creativity. He also
stressed thesignificanceof critical thinking and examined theroleof instructorsin cregting acregtive
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amosphereto enablekidsto developintellectualy. Delrio (2012) d so contendsthat for childrento
acquirethecritical thinking abilitiesthey will need asadults; itisvita for themto beapart of an
environment that encourages creativity when they are between the ages of four and six.

Reggio Emiliaapproach and the Development of Critical Thinkingin Children

Each kid at Reggio Emiliaactively participatesin their ownlearning and development. Childrenare
the main characters, or, in Malaguzzi’s words, “writers of their own learning” (Malaguzzi, 1998).
Thelearner must be actively involved inthelearning processfor cresativity to flourish (Prentice,
2000). Children at Reggio Emiliaask questions, make hypotheses, make predictions, conduct
experiments, reflect onther findings, and go back to previous projectsto further their knowledge
and add to the depth of their thinking (Hewitt, 2001). Theability toinquireand reflect iscrucia for
creativity (Prentice, 2000). Piaget assertsthat reflectioniscrucial to creativity sinceorigina ideas
originatefrommentd processesrather than externa things (Kim, 2011). Teachersact asresearchers
by recording and evaluating thework of the students after attentivelistening and observation. In
order to build activities and tasks that are in line with the children’s interests, they are able to identify
important information about the children’s learning, development, and interests via the collection
and anaysisof thedata.

Rather than attempting to direct the children’s education, instructors respect it by engaging
initthemselves. They serve as mentors and facilitators, encouraging the kids’ discoveries by subtly
challenging and interrogating them (Hewitt, 2001). They never respond to the children’s inquiries,
however, sincethey fed that doing sowould put an end to their investigation. because when others
inquire “why?” They are not only looking to you for the solutions (the teacher). They want to locate
alist of potential responses (Edwards, Gandini, & Forman, 2012). Thetension generated by these
open-ended inquiries put forward by both studentsand professorsiswhat drivesthe study (Tedeschi,
2012). Children’s participation in open-ended inquiry, problem-solving, intellectual debate, and
going beyond established practi ses and preconcel ved notions, creates opportunity for cregtivity to
thrive (Prentice, 2000). Additiondly, working actively with parents and the community isapart of
the teachers’ responsibilities. The Reggio Emilia method is founded on collaboration from all
perspectives (Hewitt, 2001). Collaboration and teamwork abilities both boost creativity (Kim,
2011).
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Any early childhood setting may benefit from using theseinspiring ideasfromthe Reggio Emilia
method to encourage children’s creativity:

Designing thed assroom environment to promotemore collaborativework between students;
Actively collaborating with parents and the community and informing them about creativity andits
sgnificanceat theearly childhood leve ; Establishing teachersasresearchersand reflectivethinkers.
Dia oguing with children through open-ended and probing questionsthat fuel the research process.

Theimageof thekidisheavily emphas sed inthe Reggio Emiliamethod. Themethod makes
use of the environment, theinstructor, the family, and the other students asteachers. The social
constructivist method encouragesinterpersonal connectionsand promotesthem from ayoung age
in order to provide Kkids a solid basis on which to grow. The programme’s short history, which
beganin Itay after World Wer 1, helped set the Reggio Emiliamethod in perspective. Theculture
of the concept and the goal of the approach were examined by looking at the program’s history.
Theguiding principlesof Reggio Emiliaprovided further background for the present investigation.
Theessentia advantages of the Reggio Emiliamethod have been the subject of prior research. Prior
research highlightstheadvantages of the Reggio Emiliamethod becauseit promotessocidisingand
teamwork whilea so offering asetting that isthought to stimulate creativity and academic risk.

Asit dignswith current theoretica research, the Reggio Emiliaapproachto early childhood
education serves as a model for the growth of young children’s creativity. By fostering open-ended
projects, an emergent curriculum, discussion between instructors and students, creative play,
introspection, and taking intellectual risks, the method supports the growth of young children’s
creativity. Early childhood educators and administrators may take inspiration from Reggio Emilia’s
appreciation for and celebration of children’s innate interests and awe. Thus, it is recommended in
the study that; As it addresses a child’s whole development at the pre-primary education level for
asmooth and successful transition to primary school level, the government should seeto the
implementation of theReggio Emdliateaching method; Early childhood educatorsand administrators
should create projects that are solely inspired by children’s interests and enquisitiveness, and then
usethese projectstotheir full potentia to givekidsaplatform to expresstheir creativity and support
thegrowth of their creetivethinking abilities; The Reggio Emeliastrategy hasshowntobeaworkable
way to foster children’s creative thinking and overall development. Making an effort to officially
educate early childhood education instructorsviaseminars, workshops, or other in-servicetraining
ontheReggio Emdialnstructiona Approach methodol ogy isimportant.
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