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Abstract

The transition to University is considered to be a challenging and stressful life event which
requires studentsto adjust academically to new environment; therefore this study investigated
the influence of psychological factors on academic adjustments of students in Special
Education in Kwara Sate University. Descriptive survey research design was used. Eighty
(80) students studying Special Education inthe University were pur posively selected as study
sample. Threeresearch instruments were used; they were motivation questionnaire (r =0.77),
self esteem questionnaire (r = 0.81) and academic adjustment questionnaire (r =0.70). Two
hypotheses were formulated and tested at 0.05 significant levels. Data were analysed using
linear regression. Thefinding of the study showed that motivational has significant influenced
on academic adjustment of students studying Special education at Kwara Sate University,
Malete, Kwara Sate (P< 0.05) but self-esteem has no significant influence on academic
adjustment of students studying Special Education at Kwara Sate University, Malete, Kwara
Sate (P> 0.05). The finding of the study revealed that motivation has significant influence
on academic adjustment of students studying Special Education at Kwara Sate University,
Malete. Self-esteem has no significant influence on academic adjustment of students studying
special Education at Kwara Sate University Malete, Kwara Sate. Based on the findings of
the study it was concluded that motivation had significant positive influence on academic
adjustment of students studying special Education while self-esteem had no significant
influence on academic adjustment of students studying Special Education at Kwara Sate
University Malete, Kwara Sate. It wastherefore recommended that | ecturersand managements
should find a way of encouraging students so that they will believe in themselves.

K eywor ds. Adjustment, Socid Adjustment, AcademicAdjustment, Specid Education

Introduction

Studentsmobility from secondary school to higher education has becomean increasingly significant
and i ndispensableframework. Students havetheir own choice of coursesto study inthe university
but many arefaced with different fate, that istheingtitution do givethem different courses. Students
areleftinadilemmato either forfeit the admission or accept and adjust to the new course given.

Childrenwith good emotiond well-being aremorelikdy tofed secure, relaxed and comfortablein
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the new environment and have more positive attitudes about school and learning; and adjust to new
coursesgivento them For example, studentsarelikely to be separated from their friendsand family
membersfor thefirst timeand havetointeract with new individua sto form new socid relationships,
friendshipsand academic adjustment.

Many fresh studentsin thetertiary institutionsare not ready for the psychological redlities
despitether interest in universityeducation. Fresh sudentsareusually faced with adjustment cha lenges
such asliving apart from home, family, and closefriends, adjusting to the academi c environment,
developinganew array of socid rel ationshipwith lecturersand course mates, assuming responsbility
for thetask of daily living. However, adjustment isacontinuous process by which aperson varies
his’her behaviour to produce amore harmoniousrel ationship between himsealf/herself and his/her
environment (Salami, 2011). Adjustment to school is influenced by a combination of the child’s
persona characteristics, their experiences, and theinterconnecti ons between home, preschool and
school (Criss, Lee, Morris, Cui,Boder, Shreffler and Silk 2015).

Motivation isastatethat energizes, directs and sustains behaviour; which asoinvolves
godsand requiresactivity. Goal s providetheimpetusfor and thedirection of action. Action entails
effort, persistencein order to sustain activity for along period of time. Motivation actually affects
what and how informationis processed because motivated studentsaremorelikely to pay attention
and try to understand themateria instead of Ssmply going through asuperficid process. Motivation
determineswhat consequencesareraenforcing and punishing (Woltersand Hussain, 2015). Motivation
determinesthe specific goa stoward which students strive and adjust academicaly. Motivation has
severd effectsonlearning; such asleading to behavior and that helpsin assisting particular goal in
life. It d so affectsthe choiceswemakeinlife.

Motivation level hasasubstantia impact on student level sof engagement and achievement
behaviour. Thistrand atesinto pers stence when compl eting tasks and the achievement of desired
performance (Pal os, Munteanu,Costea, and Macsinga, 2011). Thespecific motivationa constructs
are attribution beliefs, self-efficacy, self-regulation, motivation internalize and the execution of one’s
own learning strategies (Schwinger, Steinmayr, & Spinath, 2009).

Teachers play an important role in enhancing the classsoom environment and motivate the
students to adjust academically to new environment.
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Previousresearches showsthat, from year to year, thereare changesin teachers, classrooms,
school, classrules, school rules, and procedures, performance expectations, thedifficulty of the
work and peers, a these changes necessitate students to adjust and do predict their academic
adjustment. Itisbelieved that if astudent iswell adjusted to hisenvironment, then he or shewill be
motivated to excel intheactivitiesass gned during school, but ma adjustment in academicsleadsto
adevadtating lifelongimpact on astudent or individua . Anindividua isnot born adjusted; itishisor
her capability that makeshisor her adjusted in any environment. A cademic adjustment playsavital
role inachild’s life, and it is like a pillar on which child’s entire life is based. It is not only related to
achild’s progress and achievement, but also their attitudes towards school, anxieties, loneliness,
social support and academic motivation. Interpersonal relationship affects student’s academic
motivation (Newman, 2000). Jonas, Tine, Peter, Liegeand Vincent (2021) found out that learning
strategiesand motivational variablesat theend of secondary educeation have more predictive power
inthe prediction of first year of higher education (FY HE) academic adjustment in the academic
programmesthanin professional programmes. Relationship with peersand teachersisapowerful
motivator which help studentsto adjust academically. Fema esare highly motivated compared to
their male counterpartsin school (Sikwari 2014).

Self-esteem is seen as the individual’s positive or negative attitude towards the self as a
totality. Lee (2013) explained that self-esteem iscommonly characterized asapositive or negative
overdl evauation of thesdlf, that is, self-esteem ishow much va ue people placeon themselves. It
isan evauative part about salf-knowledge. Self-esteem representsthe perception and eva uation of
thesdlf rather than reflecting on some objectiveredity. Sdlf-esteemisreated toanumber of variables
that may lead to better adjustment and academi c performance of students. For example: happiness,
life-satisfaction, self efficacy, deep learning approach and low level sof stress (Phan, 2010).

Crocker & Luhtanen (2003) found morecomplicated interactionsasidethegenerd empirical
support that indicatesapositive and linear rel ationship between self esteem and academic adjustment.
Thereisaso evidencethat there ationship that exists between sd f-esteem and academi c achievement
isnot based onthelevel of self- worth. Theseresearchersfound low self-esteem of collegefresh
studentsto be predictiveof socid problems, whereas academi ¢ problemswere predi cted by academic
competence contingency. It was al so revea ed that self-esteem and impostor phenomenon were
direct and significant predictorsof all adjustment inthe university (except personal-emotional
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adjustment for self-esteem). Self-esteem wasfound to be mediated through socia support seeking
and avoidant coping, while problem-solving coping wasunrel ated to any type of university adjustment
(Lefkowitz, 2003). In astudy conducted by Preeti, Kumar, Raj; Behmani, Rakesh; Singh, and
Kuldeep (2016), it wasreved ed that therewas as gnificant pogitiveinter-correl ation existed between
self-esteem, adjustment and academic performance. A significant differencefound on adjustment
and academic performance of male and fema e adol escents. Femal e adol escent scored lower than
mal e adol escent on adjustment scal eindicating fema e adol escentshave good adj ustment thanmale
adolescents. Fema e students scored higher than mal e adol escents on academic performance. There
was no significant difference wasfound on self-esteem based on adol escents gender. Thefindings
showsthat highor averageleve of sdlf-esteem and good adjustment affectsthe academic performance
inapositiveway. Thereisasuggestion for the school teachersto facilitate effectiveinterpersona
rel ationships among studentsto encourage self-esteem and to increase the level of publicity of
guidance and counselling servicesin schools. Hadiaand Seema (2013) study reved ed that the self-
esteem variablesof competence, lovability, persona power, mord saf-gpprova and body functioning
werefoundto besignificantly relaedtodl theareasof adjustment. Likability, body gppearanceand
defensve sdl f-enhancement were significantly related to some but not al adjustment areas. Self-
control and identity integration were not significantly related to any of the areas of adjustment.
Based on theabove, this study examined the influence of motivation and self-esteem on academic
adjustment of students studying specia education at Kwara State University Maete, KwaraState.

Satement of the Problem

Studieshaveshownthat thetrangtion from secondary school to university can beadressful experience.
Transition period from secondary school to tertiary institution requires ability to copewith new
environment that isstudents experience adjustment phasewhen entering higher ingtitution of learning.
Thisadjustment mechanicshel p studentsto cope with numerous challengesthat could happento
them during their course of study. Despite theimportance of adjustment, many studentsfind it
difficult to copewith the university chalenges especia ly when they are given course of study they
do not chooseduring their entrance examination. Thismakessome students not to adjust academicaly
to their course of study. Literature has shown that many students experience low academic
adjustment in school asaresult of different coursesgiven.
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Literaturesreviewed by theresearcher show that many studies have been carried out on theinfluence
of psychological factors on academic adjustment of studentsin University, noneto the best of
researcher has cons dered students studying Specia Education. Thisshowsthegap thestudy intends
tofill.

Hypotheses
Ho,‘Motivation hasno significant influence on academic adjustment of students studying Special
Education at Kwara State University, Malete Kwara State.

Ho,: Self-esteem hasno significant influence on academic adjustment of students studying Special
Education at KwaraState University, Malete Kwara State.

M ethodology

Theresearch design used for thisstudy isadescriptive survey research design. Eighty (80)students
from 300 level to 400 level studying Special Education at Kwara State University were the
respondents; they were purposively selected for the study becausethey havetheattribute the study
isintend tofind. Threeinstrumentswere used, they were Motivation questionnaire, self- esteem
guestionnaire and academi ¢ adjustment questionnaire. M otivation questionnaire was constructed
by the researcher and it contains ten (10) items with response choices of 4-point likert scale.
Strongly Agree (SA), Agree (A), Disagree (D) and Strongly Disagree (SD), it wasvalidated using
test re-test to establish reliability coefficient of 0.77. Self-esteem questionnaire contains 10 items
with 4 point likert scale, Strongly Agree (SA), Agree (A), Disagree (D) and Strongly Disagree
(SD), withreliability coefficient of 0.81 and academic adjustment questionnaireal so contains 10
itemswith4 point likert scae, Strongly Agree (SA), Agree(A), Disagree (D) and Strongly Disagree
(SD), with reiability coefficient of 0.70. Thethreeinstrumentswere administered to respondents
and collected back on the spot. Data collected were analyzed using linear regression.

Results
Ho, - Motivation has no significant influence on academic adjustment of students studying Special
Education at Kwara State University, Malete Kwara State.
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Table1: Summary of Regress onAndyd sshowing thesignificant influence of motivation on academic
adjustment of students studying Specia Education at Kwara State University Malete

Kwara State.
M odel Sum of Square  df M ean F R R Square Adjusted R Sig
square Square
1 Regression 237.402 1 237.402 7.731 .300 .090 .079 .007
Residual 2395.348 78 30.710
Total 2632.750 79

Table 1 showstheregression analysis of theinfluence of motivation on academic adjustment of
students studying Special Education at KwaraState University, Maete KwaraState. Theresult
indicated that there was significant influence of motivation on academic adjustment of students
studying Specia Education (F(l,78): 7.731, R = .300 while the R-Square is .090, P < 0.05).
M otivation expla ned 9% of the changein academic adjustment of sudentsstudying Specid Education
(R2=0.09). Thisimpliesthat motivation has positiveinfluence on academic adjustment of students
studying Specia Education at KwaraState University Maete, KwaraState. The hypothesis stated
that thereisno significant influence of motivation on academic adjustment of students studying
Specia Education at Kwara State University;MaeteK wara Stateistherefore rg ected sincethe
sgnificant valueislessthan 0.05.

Ho, Self-esteem has no significant influence on academic adjustment of studentsstudying Special

Education at Kwara State University, Malete Kwara State.

Table2: Summary of Regression Analysis showing the significant influence of self-esteem on
academic adjustment of students studying Specia Education at KwaraState University,
Malete, Kwara State.

Mode Sumof Square  df Mean F R RSquare Adjusted R Sg
square Square

1 Regresson  43.650 1 53.650 1623 .143 .020 .080 .207

Residua 2579.100 78 33.065

Totd 2632.750 79

Table 2 showstheregression Anaysisof theinfluence of self-esteem on academic adjustment of
students studying Specia Education at Kwara State University Malete Kwara State. The result
indicated that there was significant influence of motivation on academic adjustment of students
studying Special Education (F(m): 1.623, R=0.143whilethe R-Squareis.020, P>0.05). This
impliesthat self-esteem has no significant influence on academic adjustment of students studying
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Specia Education at Kwara State University Malete, Kwara State. The hypothesis stated that
thereisno significant influence of self-esteemon academi ¢ adjustment of students studying Special
Education at Kwara State University, Malete Kwara State is therefore not rejected since the
sgnificant valueisgreater than 0.05.

Discussion of Findings

Thefirg finding of the study reved ed that motivation hass gnificant influence on academic adjustment
of students studying Specia Education at KwaraState University Maete, KwaraState. Thereason
for thiscould bethat students studying Specia Education have been counseled and encouraged by
their lecturersinthe Department and Faculty. Thisfindingisinaccordancewith thefinding of Jonas,
Tine, Peter, Liegeand Vincent (2021) who found out that |earning strategies and motivational
variablesat theend of secondary education havemore predictive power inthe prediction of FYHE
academic adjustment in the academi c programmesthanin professional programmes.

The second finding of the study showed that self-esteem hasno significant influenceonthe
academi c adjustment of students studying Specia Education at KwaraState University, Malete,
KwaraState. Thereason for thiscould bethat studentsdo not have believeinthemselvesand the
coursegiventothem. Thisfindingisnot inlinewith thefinding of Hadiaand Seema (2013) who
found out that the self-esteem variables of competence, lovability, personal power, moral self-
approva and body functioning werefound to be significantly related to al the areas of adjustment.

Conclusion

Based onthefindingsof thestudy, it was concluded that motivation had significant positiveinfluence
on academic adjustment of students studying specia Education and self-esteem had no significant
influence on academic adjustment of studentsstudying Specid Education & KwaraState Universty,
Malete, Kwara State.

Recommendations
The study thereforerecommended thefollowing:
1. Lecturersand managementsshould find away of encouraging students so that they will
believeinthemsdves.

2. Students’ advisers should prompt counseling to students.
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